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Extended Project - Performance P303

Responding to an Issue – Top 10 Tips

The following points may be helpful when deciding if P303 (the performance unit) is the right Extended Project for you. 

Performances may be from the performing arts disciplines, such as Music, Dance or Drama or from other curriculum areas such as Sport or Hospitality and may be a traditional performance or more events led such as a fundraising or information event.

Why is a performance a good idea?

1. If learners are supportive of a particular cause or feel strongly about a particular issue, they will be motivated to communicate their thoughts and findings to others. 

· When undertaking an Extended Project Performance it is crucial learners have significant input into the identification and refinement of the project’s objectives. 

· This will be helpful when completing the Project Proposal Form, in particular the objectives and rationale sections. AO1 Mark band 3 criteria may be more accessible.

· This could be from a learner’s interest or involvement with current or recent volunteer work, particular areas of interest or as an extension to other curriculum areas.

· It is important a learner selects a cause or issue that has sufficient accessible research material.

2. Performance events can be commissioned by local charities or organisations that will be able to ‘use’ the work to support fundraising or profile raising activities. This will give learners a clear brief to respond to, providing parameters and challenges for their work. This is not a requirement of P303 and further guidance on starting points can be found in the specification and teachers guide.
· This would provide learners with feedback against the specific challenges. It may be helpful to present initial ideas to the local charity or organization in line with one of the milestones on the Project Proposal Form. The feedback and how a learner responds to it could provide effective evidence against all the Assessment Objectives if part of the written supporting learner evidence.
· In order to find a ‘commissioner’ it may be helpful to contact the local council or third sector umbrella organisations who may have lists of local groups, or a national charity who may have local branches or associated groups.
· It is important learners critically look at their skills and any resources required by a particular commission, and clearly communicate any limitations so the commission can be achievable. It may be helpful to present a group with some suggestions rather than be told what to do!

3. There are opportunities for partnership work, either to build on existing partnerships or to start new partnerships.
· Partnership work could help identify such aspects as; target audience, style of work, venue, and performance dates etc.
· Schools or Colleges may already have partnerships or links with employers or community organisations that can make the practicalities of partnership work more achievable.
· A partnership approach should be beneficial to the project, so only undertake a partnership approach if the projects aim and objectives will be progressed.

4. Learners can work either as individuals or as part of a group, up to a maximum of 12; team work can bring a range of skills to the event, for example, one learner may manage the promotional side whilst another may manage the content. The teachers guide has further information about performance duration in a group.
· By undertaking a group project, the performance may be more realistic and achievable; it is unusual that n individual can undertake all the roles required from areas such as performance, production and administration. Also, many learners enjoy and benefit from working with others.
· The ideal situation is where a project dictates the roles required, and then each learner takes a clear role with specific responsibilities. This will help the learners’ present clear group and individual evidence for Assessment Objective 3.
· As part of the ongoing review, make sure all roles are contributing to the development of the project.

5. Learners can use their creativity to shape both the style and the content of the performance event. 
· With a performance outcome, it is possible for learners to shape not only the content but also the way it is communicated, as part of the development phase; learners should be clear why they are making the creative decisions and understand the effect on an audience. This will help will the written supporting evidence and give a clear commentary on the creative process.
· It can be helpful to use the Activity Log to record key stages, linked back to the Project Proposal Form’s key tasks and activities.
· Make sure the development process is captured! Use a diary, log book, photographs, video, or whatever helps learners record their involvement.

6. Links to Global Citizenship can offer an extension from other areas of the curriculum and give a concentrated starting point for ideas.
· This can help start an idea; going from a general theme or topic to a refined idea. This initial refinement process should be shown on the Project proposal Form and/or Activity Log.
· Global Citizenship projects could be researched as part of the initial ideas stage to identify possible areas of interest.
· Make sure the chosen area has sufficient research materials and decide why and how this can be communicated and who the target audience could be.

7. There is opportunity to extend learners work across more than one curriculum area where learners can articulate complex ideas through practical work.
· Where a learner or group of learners has specific subject knowledge as well as performance or event ideas, it can be a clear justification for the Extended Project Performance Unit to be selected.
· Learners may, for example, communicate environmental issues to a group of younger pupils through a TIE (Theatre In Education) performance. The intended effect can be measured and reviewed giving specific examples for the evaluation.
· Make sure the content or issue is appropriate for the target audience!

8. Learners can respond to the potential ethical debate that a particular issue may raise, this may help them present a counter argument as part of their performance event.
· The Extended Project performance should be developed by a strong body of research, which should take alternative viewpoints into consideration.
· The selection and rejection of ideas and the development of a coherent performance should be detailed in the supporting written evidence.
· Be clear with what resources back up a specific point of view, this will help develop the evidence for Assessment Objective 2.

9. Working to a commission can provide real factors and challenges to respond to such as the running time, venue or target audience. 
· These are considerations that will inform the process as a whole, and help shape evidence against all the assessment Objectives.
· Research into these considerations is important to evidence informed choices have been made.
· Link all decisions back to the aim of the project!

10. The work can be performed or presented to the intended target audience and so enable learners to review the effect of their work. 
· The presentation given as part of Assessment Objective 4 evidence can be greatly informed by the detailed feedback received.
· It may help to invite the commissioning organisation to the performance and ask for vital feedback for consideration when preparing the presentation.
· The review should link back to the project aim and objectives, not just refer to a great performance!
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