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Project level 1 or 2 – Case study
Exemplar Project work: Level 1 or 2.
This exemplar describes a more creative approach to the timetabling of the project, using freed up time and basing a project around the principal learning of another course. Although in this case the project was run at level 1, it could easily be adapted for level two. Furthermore, the context of the study is one that any school could provide, even if the actual subject described here is not being studied. This project was run over a period of May to May, but again the timings could easily be adapted to fit the learners. The learners all had the same starting title, but were able to individually develop that title. It was run with a small group (14) of lower ability learners.
The Project

The working title of the project was ‘Developing the School’s Unused Space’. Students adapted the final title to fit their final choice. The students were asked to come up with a design for better use of an area of ground currently housing the Science Departments pond but little else. The limitations on the final design were that it must be realistic (including financially realistic), and in some way benefit the school.
Activities/skills developed throughout the course.

1. Time Management and Project Management. (AO1) 
The first session was given over mostly to talking through the project and potential approaches, including possible resources, limitations and research options. After a first discussion and tour of the area, students constructed mind maps of possible ideas and areas they would need to work on, or activities they would need to undertake. This became part of the initial evidence.
Students filed out an initial project proposal form, although this was updated a couple of weeks later when they had a firmer idea of what their final choice would be. From the very first session, all learners started an activity log on which they recorded their work and progress. This was done electronically and stored on the schools shared area so that the teacher could monitor progress and the learners could add to it even if working at home. The teacher would regularly be working with the students setting deadlines and milestones. 
NOTE: where a lot of direction has been given, the learners’ marks are marginally restricted.
Generally, the learners went through a process of brain-storming 8-10 suggestions in groups, then individually narrowing this down to their favourite three, before using deeper research, costing etc to choose a final one. Their final choice was made before the summer break (see timings section)

2. Researching and managing information (AO2). 
· Initially, the students spent some time investigating the current use of the area. This included drawing accurate scale maps of the space, including position of trees etc which would have to be worked around or removed (costing money) depending on their final design. Availability of power, water, and gas was also investigated. 
· Many students carried out questionnaires of their peers and teachers to either canvas core opinion, or test their own alternative ideas.
· Some learners talked to department heads and non-teaching staff to collect    ideas at an early stage.
· As the learners narrowed down the large original range of choices, they had to give reasons for rejecting the proposals. These proposals included chicken farms, vegetable plots, ornamental gardens, wildlife gardens, weather measuring stations, gym area, outdoor pool, exhibition area, rocket launch site (!) and many others. 
· Students had to research real examples of their ideas – e.g. how many chickens could the area support, what kind of equipment would a pool need and was their space for it. The exact focus of this research was determined by the students’ choice. Basic costing should be looked at early, as they may be reasons for rejecting or accepting a design.
· NOTE: It is natural for students – and sometimes teachers – to fall into the trap of thinking that the final design is the main focus of the project. Students MUST be guided to keep well organised and accurate records of all research and reasons for any choices made. 
The activity log can be used to help record such choices; alternatively, weaker students appreciate a designed proforma to guide their work.

3. Develop and Realise
Here, the learners put the flesh on the bones of the idea. They should end up with costed realistic proposals for the area. Scale drawings of their ideas should be produced. There could be two alternative designs for ideas such as ornamental gardens etc. They should be encouraged to use higher standard IT drawing packages where possible. They should be encouraged to write this section as if it were a proposal to take to the Principal (who may even take it up if the idea is good enough!). All learners should definitely write a concluding paragraph or so on how this area will practically be used and how the school will benefit from it.
4. Review
Although there is not a formal requirement for a presentation, it is a great idea to get each student to ‘sell’ their idea, using PowerPoint or similar, to an audience of their peers, inviting questions at the end, Dragon’s Den style. This method allows easy assessment of the learner’s quality of review and evaluation without relying too heavily on written work. Clearly the assessor will have to provide evidence of this assessment in the final portfolio. Each learner should talk about how well they have met their objectives.

Background and timings

This project was run with a group of 14 lower ability learners following an external college course in Land Usage alongside their standard school timetables. These students would typically have one morning each week in college, as well as a timetabled extra period in school which was created to support their college learning. This equated to approximately 4 ½ hours per week devoted to their external college course

However, the course they were following finished several weeks before the end of year 10. It was decided that an excellent use of this time was to work on their projects. The students had 5 weeks of time at the end of the year, giving approximately 23 GLH of teaching.  The college course re-started the following year, and the extra hour in school was devoted to completing the course. In the end, around 55glh were available for this course. This is a little short of the ideal, but as the students started with in-depth all morning sessions and were being taught relevant subject content alongside the project, this was suitable.

Summary

The structure described above could be integrated into any geography based diploma or college course, or used as a stand alone. Because of its tight structure combined with freedom of individual choice, we found the students engaged enthusiastically with the project. As the research and development can be extended as far as the ability of the student allows, this project could be run concurrently as level one and two, with the final entry depending on the progress and aptitude of each student.
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