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GCSE Digital Communication
Edexcel scheme of work for Unit 2 Critical Reading 
	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	1
	 Audience and purpose
· How do digital texts appeal to audience?

· How do digital texts serve a purpose?
	· The ability to identify and comment on the audience of a text.
· The ability to identify and comment on the purpose of a text.
	1. Encourage students to gather together a series of digital resources for a specified audience.  Encourage them to explain the choices that they made and how the texts served the specified audience.
2. Ask students to consider the issue of availability – how the audience can access the digital text.  List texts such as a forum on Eastenders, a podcast on The Guardian website, a blog by Robbie Williams.  Ask them to consider how they are linked to other texts/digital texts.  Encourage students to think about how this links to the audience of a digital text and how this would impact on your choice of digital texts for certain purposes.

3. Show students a digital video such as the Gorillaz video to the song “Dirty Harry.” Ask them to consider what purpose the digital text serves – encourage more sophisticated responses than “promotes” the song by encouraging them to look at the contents of the video and consider why they have produced such a video – what they aimed to achieve.  Compare this to something like an episode of The Simpsons that can be found on youtube.  
	Real player will allow you to download and save digital videos from youtube – should the site be blocked in school this will allow you to save resources at home to take them into school.
Pressing the fn (function) button and prt sc (print screen) button together and then clicking on paste in Word will allow you to create images of social networking sites and other websites that may be blocked at school. 

There is a wealth of resources on the internet.  It might be good to limit searches to a specific theme such music or charity.  Then place the medium at the end of the search term – so “music podcast” or “charity blog” should help you to illicit examples of the different mediums you are looking for.

	2/3
	Message
and conventions 
· What is explicit and implicit meaning?

· How do texts convey a message?

· What does convention mean?
	· The ability to identify the message of a text.
· The ability to explore how the message has been created by the producer of the text.

· The ability to identify the conventions of a text.
	1. Ask students to use reading skills to understand what is being said in a range of digital texts.  You may wish to ask one group to pick out key phrases from the source to help summarise, you may wish to ask another group to scan the resource – looking at images, etc and to summarise the message that way and you may wish to ask another group to consider how to deal with complex vocabulary.  Explain to students that they are considering the explicit meanings of the text by summarising them in this way.
2. Encourage students to consider the meaning of colours.  Use the words suggests and implies to help them understand how texts can use implied meanings.  Ask students to consider the meaning of a cross/ man with arms spread wide. Explain that this is symbolism and another way that producers of texts can suggest meaning.  Show them the scene from Spiderman 2 where he is attempting to stop the train.  Ask them to consider the colours of Spiderman’s costume and the pose he takes at the front of the train – unpick the meaning.  Then, show them the death of Leonidas in 300. Encourage them to discuss the meanings that revealed.  For more able students you may wish to introduce them to the idea of Greek versus Persian and why in a modern context this is a fairly contentious use of meaning making.

3. Show students images taken by quality photographers, such as those found in Time magazine or National Geographic.  Encourage students to consider how meaning is created through the use of crop, composition, angle, colour and content.  You may wish them to describe first what they see and then add explanations afterwards.  Encourage them to see meaning in images as the way that the story of what is happening is being told by the photographer.

4. Introduce the terms perspective and bias.  Go to The Guardian website where there will be a series of news and sports podcasts.  Encourage students to listen and consider what point of the view the writer is taking.  Select quotations from the podcast and explore how the use of language helps to construct the perspective of the writer and create the writer’s meaning. You may wish to introduce an online newspaper article to the students on the same topic – from a different newspaper/ country.  Encourage students to work in groups to consider how the meaning is different – how the perspective and bias are created in the text with the language that is used.

5. Ask students to consider the rules that they follow in different places – whether they are told to or not.  Ask them to consider why they behave this way.  Encourage them to consider why it is important for all texts of a certain type to follow similar rules – what is the point?  Ask them to summarise the point of “rules”.  Then, introduce the term convention.

6. Put students in groups and encourage them to define the conventions for a certain medium.  Encourage them to write them as rules to the writer/ producer of the text.

7. Ask students to consider how the conventions of the text can change depending on the use made of them by the audience.  Introduce the idea of twitter and Iran as a case study and ask them to consider if twitter was ever intended to be a political tool like this.  Ask students to investigate other examples of where digital texts have been adapted by the audience to serve a different purpose to that expected by the conventions e.g. phishing emails; junk text messages; formal text messages used to communicate messages to parents from schools; political blogs; cause pages on Facebook.
	www.directgov.com allow you to order posters and leaflets and download TV adverts free online.  Although not digital texts the leaflets and posters for the Think campaign are excellent for exploring meaning and message in a text.  This might act as a useful starting point for analysis.

	4
	Websites
· What are the conventions of a website?

· What components are used in a website and how are they used?
	· The ability to identify the conventions of a website.
· The ability to consider how the website is being used to serve an audience and a purpose.

· The ability to identify the components of a website and explore how they are used.
	1. Hand out a screenshot of a webpage and encourage students to label the components on the site.  You may wish to project the live site so students can see any interactive or moving image components in action.
2. Repeat the activity with two more web pages and ask students to use this investigation of websites to produce a comprehensive list of components expected on a website.  Then, encourage students to consider how these components are used – you may wish to link to audience and purpose here or merely consider the functionality of the components e.g. links help to organise complex content into small chunks that are easily accessible by the user.

3. Present students with the Greenpeace website.  Encourage them to label the components as before.  This time encourage them to consider how the components help to serve audience and purpose – e.g. the use of emotive images that help to persuade the audience to contribute money or offer more active help.  Then ask students to consider meaning in the website.  For instant the use of the image of the ship Rainbow Warrior offers an iconic symbol of the battle that Greenpeace wage and how the different colours represent peace but the warrior suggests battle.  So the meaning created is that they are waging war to bring peace.  

4. Encourage students to consider the effectiveness of the Greenpeace website for serving its purpose and reaching its audience with its message.  What are the advantages and disadvantages of this medium?

5. You may wish to split the class into groups to consider a different webpage for themselves.  You may wish to make explicit the analytical process they have just been through and then ask them to apply it themselves – this will help them in the examination where they may be met by a text that they haven’t seen before.
	Using the sites of large professional organisations such as Greenpeace, ITV, BBC, the government, large companies – might provide decent examples of website conventions, message and appeal to audience and purpose.

	5
	Digital Video
· What are the conventions of a digital video?

· What components are used in a digital video and how are they used?
	· The ability to identify the conventions of a digital video.

· The ability to consider how the digital video is being used to serve an audience and a purpose.

· The ability to identify the components of a digital video and explore how they are used.
	1. Encourage students to list the different decisions that the producer of a video has to make.  You may want to get students to play with video cameras to find out what choices they make when filming.  You should also watch news broadcasts and get them to list what appears on screen and on the sound track.  It is a good idea to introduce some of the technical vocabulary of film making that they would have been introduced to in Unit 1.

2. Show students the Audi RS6 TV commercial featuring a bull.  Encourage them to describe the contents of the advert.  Ask students to select the audience that the car company are aiming their car at and then ask them to justify their choice with reference to components in the advert.  Ask them to consider what the bull has to do with a car and to consider the meaning the advertisers are trying to communicate in the advert.  You may also wish to point them to the use of shadow and the use of a black car at the end.  Encourage students to consider how this persuades the audience to buy the car.  Now show students the Renault Clio advert with Vic and Bob.  Ask students to complete the same exercise as with the Audi advert.
	

	6
	Podcasts
· What are the conventions of a podcast?

· What components are used in a digital video and how are they used?
	· The ability to identify the conventions of a podcast.

· The ability to consider how the podcast is being used to serve an audience and a purpose.

· The ability to identify the components of a podcast and explore how they are used.
	1. Encourage students to investigate how the podcast came by its name and what its purpose was originally.  Ask students to consider if the role of the podcast has changed by searching for examples on the internet.  Ask students to come up with a user guide definition of what a podcast is and how they should be used.

2. Listen to Chris Moyles Podcast and then to a sports podcast by one of the satellite TV channels, such as http://www.skysports.com/podcast/0,20494,12767,00.html .  Encourage students to consider what components seem to be included in a podcast.  Encourage students to consider the similarities and differences between a podcast and a online radio programme.

3. Put the following statement on the board: “A podcast could not survive without the support of another digital medium.” Encourage students to discuss in pairs, then in groups, then with the class whether they think this is true or not and the consequences for people thinking about using podcasts – in terms of audience, purpose and message.  
	Most newspaper and broadcasting outlets use podcasts.  Equally you can use itunes or other MP3 search engines to find audio downloads that could be classed as podcasts.

	7
	Blogs
· What are the conventions of a blog?

· What components are used in a blog and how are they used?
	· The ability to identify the conventions of a blog.

· The ability to consider how the blog is being used to serve an audience and a purpose.

· The ability to identify the components of a blog and explore how they are used.
	1. Encourage students to set up a blog using blog sites such as www.blogger.com or using your school VLE or intranet.  Encourage them to choose the audience for their blog and make formatting choices linked to that audience.  Encourage them to keep the blog for the duration of their study of digital texts in class.  Ask them to consider the content they choose to include and the language they select.  Ask them to think about who they imagine their audience is as they write and how this impacts on the choices that they make.  You might want to encourage students to keep notes on things that occur to them as they write the blog.
2. Direct students to this blog http://helmandblog.blogspot.com/  - ask them to think about the reason why the army media corp might have set up a blog such as this.  Does this change the purpose of a blog or add a different convention?  Then direct students to http://blogs.telegraph.co.uk/ and ask them to consider how a blog might be different to a newspaper article – what does the blog offer the journalists that an online newspaper article doesn’t.

3. In groups encourage students to explore a specific example of a blog.  Ask them to list the components used and how they are used.  You may wish to direct them to consider key concepts such as audience, purpose, explicit meaning, implied meaning, perspective, bias, symbolism, conventions, accessibility.  Ask students to feedback in some way – it might be good to encourage students to be creative in their feedback rather than reverting to presentations – you may wish to practice some Unit 3 production skills by asking them to produce the feedback as some sort of digital resource.
	www.blogger.com allows for searches for blogs, as does google on a specific blog search.  As with websites it is a good idea to focus your search on a specific theme.

	8
	Social networking and mobile communication
· What are the conventions of social networking and mobile communication?

· What are the components of social networking and mobile communications and how are they used?
	· The ability to identify the conventions of social networking and mobile communication.

· The ability to consider how social networking and mobile communication are being used to serve an audience and a purpose.

· The ability to identify the components of social networking and mobile communication and explore how they are used.
	1. Ask students to produce a questionnaire on social networking and mobile communication – encouraging them to find out how the school uses these digital resources.  Encourage them to get as many responses to their questionnaire as they can – including staff and students.  They should then present the results of their questionnaire.
2. Encourage a discussion about the main issues that arose from the results of the questionnaire – how are social networking sites and mobile communications used across the school and what conclusions can they come to about the conventions, audience and purpose of such digital technologies.

3. Split the class into groups.  Encourage each group to consider a different business/group that will appeal to a different audience.  How can they use social networks and mobile communications such as text and email to help their business/ group?  Ask students to put together a plan of how they will use these resources and what choices they will make with the components available to them.  Seek feedback and record observations from the presentations on the board.

4. Encourage students to consider the conventions of the social network sites and mobile communication based on the investigations they have taken part in.
	Using real examples of text messages/ emails and posts on forums are likely to produce better analysis of conventions.  There are a lot of assumptions made about how people communicate on mobile communications in particular.  In reality the language used is as idiomatic as that employed in speech as is worth exploration on this level.

	9
	Applying knowledge of digital texts

· How can digital texts be used in different contexts?

· How effective are digital texts at achieving different outcomes?
	The ability to explore different contexts and understand how to use digital texts
The ability to evaluate the effectiveness of different digital texts for achieving different purposes.
	1. Split the class into groups and give them a category from the specification.  These include: commercial, charitable, community, personal, public, political, educational, recreational.  Ask them to consider the sort of organisations and or users that fall into their category.  Ask them to consider the sort of digital texts that would be used and how they might be used. Seek feedback.
2. Give students a scenario, for instance: a new political party wants to use the power of digital communication to get their message out to a mass audience.  Explore the best use of digital resources to serve their purpose.  Encourage students to put together a plan for how they would use digital resources to fulfil the aims of the user.  You may wish to guide students through this first scenario – modelling some of the choices that they could make and considering the issues of accessibility, audience and purpose.

3. Give students a second scenario, for instance: students at a university have produced a film that has been popular amongst the other students on their campus.   They want more people to see it.  How could they use digital texts to fulfil their purpose?


	

	10
	Revision

· How do you prefer for the examination?

· How do you study the pre-release material?

	The ability to analyse and explore the pre-release material.

The ability to revise the concepts that will occur in the examination 

	1. Produce a grid with 7 columns and 6 rows.  Label the columns with the 6 pre-release texts that you have been given.  Label the rows with: audience, purpose, meaning, components, conventions, accessibility.  Encourage students to complete the table – pulling out specific examples and using words such as “because” “suggests” “implies” to help with their analysis.
2. Encourage the class to make a display of the pre-release texts – visually illustrating ideas and labelling important parts of the text.

3. Ask students to come up with questions that might be asked in the exam paper and the sort of indicative content that the examiner would be looking for.

4. Consider the theme and ask students to search the internet for possible texts that could be used for the unseen portion of the paper.  Ask them to consider the sort of questions that they could be asked.  Encourage students to answer each others’ exam papers and then mark them – offering advice to each other on the ideas that they felt were missed.
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