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fåíêçÇìÅíáçå

hÉó=ÑÉ~íìêÉë

This specification:

♦ is an innovative specification, based on the principles of progression,
integration and investigation

♦ emphasises the relevance of Economics and Business Studies to real-world
issues

♦ enables centres to choose two from three options in the A2 specification

♦ maintains the use of well-established assessment techniques favoured by
centres

♦ gives the full 30% weighting allowable for coursework

♦ signposts opportunities for collecting key skills evidence through teaching
and coursework

♦ has a full range of high-quality supporting materials to facilitate course
delivery.

Edexcel will support centres in the delivery of this specification through the
provision of support materials and in-service training. Throughout this
specification, a section of teaching content is referred to as a module and an
assessment instrument (ie an examination or a piece of coursework) is referred to
as a unit. Where the term AS is used, it refers to the first three modules and units
of the qualification (ie 1, 2 and 3). The term A2 refers to the last three
modules/units of the qualification (ie 4, 5 and 6). The term Advanced GCE refers
to all six modules/units.
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råáí=~î~áä~Äáäáíó

Unit Unit
codes

January
2003

June
2003

January
2004

June
2004

January
2005

Unit 1 6361 ✓✓✓✓ ✓✓✓✓ ✓✓✓✓ ✓✓✓✓ ✓✓✓✓

Unit 2 6362 ✓✓✓✓ ✓✓✓✓ ✓✓✓✓ ✓✓✓✓ ✓✓✓✓

Unit 3 6363 ✓✓✓✓ ✓✓✓✓

Unit 4 6364 ✓✓✓✓ ✓✓✓✓ ✓✓✓✓ ✓✓✓✓ ✓✓✓✓

Unit 5 6365 ✓✓✓✓ ✓✓✓✓

Unit 6 6366 ✓✓✓✓ ✓✓✓✓

o~íáçå~äÉ=Ñçê=íÜÉ=ëéÉÅáÑáÅ~íáçå

The Economics and Business Studies (Nuffield) Advanced Subsidiary GCE/Advanced GCE
specification is distinctive and unique in its field. It is a specification backed by the Nuffield
Economics and Business project and supported by a full range of written and electronic
materials. It has proved a very popular course since its inception, with a growing entry each
year.

The specification is characterised by the principles of progression, integration and investigation.
As the first genuinely combined Business and Economics Studies specification, it integrates the
key concepts relating to both Business and Economics in a coherent and innovative manner.
Students progress through the course and, as more ideas and concepts are introduced, they are
expected to continue using previously learned concepts in their analysis. The content
specification assists this process by identifying occasions when concepts and ideas reoccur and
develop in the course of both the AS and A2. The detailed exposition of the content therefore
provides comprehensive guidance and support for teachers and students in building a coherent,
integrated understanding of the material. The progressive nature of the course encourages the
development of an integrated understanding of the interrelationships between Business Studies
and Economics.

The course involves a greater commitment to discussion than conventional courses, enabling
students to increase their level of confidence in conveying ideas and arguments clearly to others
and facilitating the generation of evidence for assessment of key skills.

• The specification provides progression from the GCSE in Business Studies and Economics
(Nuffield-BP) and also from other GCSEs in these subject areas. It also acts as a feeder into
a range of courses in Further and Higher Education in Economics, Business and related
subjects. There are also opportunities to move into a wide range of jobs on successful
completion of the course. The unit structure facilitates lifelong learning.

• The Nuffield joint specification is different from related specifications in Economics and
Business Studies in form, philosophy and content and provides the link between the two
disciplines from both a teaching and an assessment perspective. The compulsory
coursework weighting of 30% is characteristic of this difference.

• Together with the GCSE course, this specification will provide a broad Economics and
Business Studies education for the schools and further education markets.
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pìãã~êó=çÑ=íÜÉ=ëÅÜÉãÉ=çÑ=~ëëÉëëãÉåí

The Advanced Subsidiary GCE has a weighting of 50% when carried forward towards the full
Advanced GCE.

^p=Ó=RMB

Assessment Method Weight Length

Unit 1 Written 15% 1 hour 15 minutes

Unit 2 Written 20% 1 hour 45 minutes

Unit 3 Coursework – two Portfolio pieces 15% 1,250 words per piece

AS total examining time: 3 hours

^O=Ó=RMB

Assessment Method Weight Length

Unit 4 Written 15% 1 hour 45 minutes

Unit 5 Synoptic written paper 20% 2 hours

Unit 6 Coursework – 2 Portfolio pieces 15% 1,500 words per piece

A2 total examining time: 3 hours 45 minutes

qçí~ä=^Çî~åÅÉÇ=d`b=Éñ~ãáåáåÖ=íáãÉ=S=Üçìêë=QR=ãáåìíÉë

píêìÅíìêÉ=çÑ=íÜÉ=ëéÉÅáÑáÅ~íáçå

There are six modules of content and six units of assessment. The relationship between the
content and the assessment is as follows:

Unit of assessment Specification content

Unit 1 – Written paper Based on Module 1

Unit 2 – Written paper Based on Modules 2 and 3

Unit 3 – Two pieces of coursework The first piece on Module 1, the second on either
Module 2 or Module 3

Unit 4 – Written paper Based on Module 4

Unit 5 – Written paper Based on Modules 5 and 6 (the three options)

Unit 6 – Two pieces of coursework Based on Modules 5 and 6 (the three options)

The content of Modules 5 and 6 is formed by the three options of which students have to choose
two and take assessment units 5 and 6 on the basis of their chosen options.
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dìáÇ~åÅÉ=åçíÉë=çå=íÜÉ=ìëÉ=çÑ=éêÉJáëëìÉÇ=ÉîáÇÉåÅÉ=áå=råáí=Q=Ó
`çãéÉíáíáîÉåÉëë

The decision was taken to issue evidence before the Unit 4 examination to help candidates
become familiar with the bulk of the material before entering the examination room.

The evidence can also give useful examples of some of the concepts taught in this module.
However, teachers will find other more appropriate examples, and it would be unwise to focus
exclusively on the one context used for the evidence.

Candidates will be supplied with a clean copy of the pre-issued evidence in the examination
room – other copies will not be allowed.

In addition to the pre-issued evidence, there will be further evidence issued with the
examination paper.  This is intended to:

1 allow the use of the same pre-issued evidence in the January and June examinations in any
particular year.

2 enable new questions to be set between the January and June examinations.
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pìãã~êó=çÑ=íÜÉ=ëéÉÅáÑáÅ~íáçå=ÅçåíÉåí

Advanced Subsidiary GCE (AS)

Module 1 Objectives 1 What do people want?

2 What does business do?

Module 2 Efficiency 1 What makes firms effective?

2 Do markets work?

Module 3 Change 1 What are the challenges?

2 Which way forward?

Advanced GCE

Module 4 Competitiveness 1 What shapes the contest?

2 How competitive?

Modules 5/6 1 What is the global future?

2 Can there be certainty?

3 Competition, conflict or consensus?
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péÉÅáÑáÅ~íáçå=çîÉêîáÉï

pìÄàÉÅí=ÅêáíÉêá~

QCA defines subject criteria which set out the knowledge, understanding, skills and assessment
objectives common to all AS and Advanced GCE specifications in a given subject. This
specification is a joint subject that does not have separate criteria but draws on the criteria for
both Economics and Business Studies as appropriate.

^áãë

This specification aims to encourage students to:

• develop an understanding of relevant economic and business concepts and theories and an
ability to apply them to a range of real-world issues

• apply economic and business concepts and theories in a range of contemporary contexts
and appreciate their value and limitations in explaining real-world phenomena

• acquire a range of skills including the ability to make decisions in the light of evaluation
and, where appropriate, the quantification and management of economic and business
information

• be aware that economic and business behaviour can be studied from the perspectives of a
range of stakeholders including customers, managers, creditors, owners/shareholders,
employees and society. Students should understand that these perspectives are interrelated

• analyse, explain and evaluate the strengths and weaknesses of the market economy and the
role of citizens, businesses and governments within it.

It should be noted that not all of the above aims are necessarily subject to formal assessment.

håçïäÉÇÖÉI=ëâáääë=~åÇ=ìåÇÉêëí~åÇáåÖ

From an economics and business perspective, this specification:

• emphasises the nature and process of decision making within organisations

• allows students to explore a range of issues, drawing on data from local, national and
international sources

• focuses on organisations in different sectors and environments

• is rooted in the current structure of business practice

• focuses on identification of problems, planning investigations into such problems and
making justifiable decisions consistent with the analysis.
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^ëëÉëëãÉåí=lÄàÉÅíáîÉë

Assessment Objectives AS
weighting

Advanced
GCE
weighting

AO1 demonstrate knowledge and understanding of the specified
content

27% 25%

AO2 apply knowledge and critical understanding to problems and
issues arising from both familiar and unfamiliar situations

27% 25%

AO3 analyse problems, issues and situations 23% 25%

AO4 evaluate and assess information, distinguish between fact and
opinion and make reasoned judgements

23% 25%

hÉó=ëâáääë

The specification has been designed to provide opportunities for developing and generating
evidence for assessing the key skills of:

• communication

• application of number

• information technology

• improving own learning and performance

• working with others

• problem solving.

See the section headed key skills with Economics and Business Studies (Nuffield) for further
details on development and internal assessment opportunities for the above key skills through
delivery of this specification.

oÉä~íáçåëÜáé=ÄÉíïÉÉå=^p=~åÇ=^Çî~åÅÉÇ=d`b

The AS Economics and Business Studies (Nuffield) consists of 50% of the total assessment for
the specification and the A2 consists of the other 50%. Certification for AS will be available
separately for those who choose not to go on to take the full Advanced GCE.

póåçéíáÅ=~ëëÉëëãÉåí

The requirement for 20% synoptic assessment will be met through Unit 5. All three of the
Options draw on material from other parts of the course and therefore offer the opportunity to be
assessed synoptically.
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Synoptic assessment in this specification will draw on all four assessment objectives and will
test students’ ability to:

• understand the interrelatedness of many economic and business issues, problems and
institutions

• understand how certain business and economic concepts, theories and techniques may be
relevant to a range of different contexts

• apply such concepts, theories and techniques in analysing Economic and Business issues
and problems and in evaluating arguments and evidence.

båîáêçåãÉåí~ä=~åÇ=ÜÉ~äíÜ=ÉÇìÅ~íáçå

The specification includes several references to the importance of the environment and health in
economic and business matters – see, for example:

Modules 5/6 Option 3 Enquiry 2 Objectives of employment legislation

Modules 5/6 Option 3 Enquiries 4/5 What’s being counted? and Whose responsibility?

qÜÉ=bìêçéÉ~å=ÇáãÉåëáçå

The specification requires students to consider a wide range of economic and business matters
in the context of the European Union and the global economy – see, for example:

Module 3 Change 2 What makes an economy grow? and What should
governments spend?

Module 4 Competitiveness 2 An enterprising environment? and Is power
controlled?

Modules 5/6 Option 1 Enquiry 5 Deregulation or control?

Modules 5/6 Option 2 Enquiry 5 Will there be certainty?

bíÜáÅ~äI=ëçÅá~äI=ãçê~äI=Åìäíìê~ä=~åÇ=ëéáêáíì~ä=áëëìÉë

The specification gives students the opportunity to examine issues from a broader standpoint
than that of a single discipline. The course encourages students to consider the different
perspectives of a range of stakeholders and the consequences for those stakeholders of the
implementation of a range of decisions affecting their everyday lives. It allows students to gain
an understanding of ethical, social, moral, cultural and spiritual issues in relation to the whole
area of economics and business – see, for example:

Module 1 Objectives 1 Who cares?

Module 4 Competitiveness 2 Whose advantage?

Option 1 Enquiry 3 What is the impact on people?

Option 2 Enquiry 5 Will there be certainty?

Option 3 Enquiry 2 Who delivers?
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nì~äáíó=çÑ=ïêáííÉå=ÅçããìåáÅ~íáçå

Students will be assessed on the quality of their written communication through all four
assessment objectives. Students will be required to:

• select and use a form and style of writing appropriate to purpose and complex subject
matter

• organise relevant information clearly and coherently, using specialist vocabulary when
appropriate

• ensure that text is legible, and spelling, grammar and punctuation are accurate, so that
meaning is clear.

Quality of written communication will be rewarded in the mark schemes for units where
discursive writing is required.

mêáçê=äÉ~êåáåÖ=~åÇ=éêçÖêÉëëáçå

There are no prior knowledge requirements for this qualification. The specification builds on,
but does not depend upon, students having followed a course in GCSE Business/Economics and
provides a solid foundation for studies at a higher level in these subject areas.

cçêÄáÇÇÉå=ÅçãÄáå~íáçåë=~åÇ=êÉä~íÉÇ=ëìÄàÉÅíë

Every specification is assigned to a national classification code indicating the subject area to
which it belongs.

Centres should be aware that students who enter for more than one GCE qualification with the
same classification code, will have only one grade (the highest) counted for the purpose of the
school and college performance tables.

The classification code for this specification is 3230.

Students entering for this specification may not, at the same series of examinations, enter for
any other specification with the title ‘Economics’, ‘Business Studies’ or ‘Economics and
Business Studies’ at any level.

There are linkages with Advanced Subsidiary GCE and Advanced GCE qualifications in
Economics and Business Studies and, to a lesser extent, with subjects such as Government and
Politics and Social Policy.

There are also linkages to Advanced Vocational Certificate of Education in Business.
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The following examples show some of the links between the compulsory AVCE units and the
AS and Advanced GCE modules:

Advanced VCE Common content AS GCE/Advanced GCE
Unit 1
Business at work

Business objectives
Business organisations

Module 1 Objectives 1:
What do people want?

Unit 2
The competitive business
environment

Competition, markets
Government
policy/intervention

Module 1 Objectives 2:
What does business do?
Module 2 Efficiency 2:
Do markets work?

Unit 3
Marketing

Market opportunities,
marketing strategy,
marketing mix

Module 3 Change 2:
Which way forward?

Unit 4
Human resources

Human resource planning,
training and development

Module 4 Competitiveness 1:
What shapes the contest?

Unit 5
Business finance

Working capital, ratios,
interpreting financial
information

Module 5/6 Option 3
Enquiry 3: What do accounts
reveal?

Unit 6
Business planning

Market analysis, quality,
business strategy

Module 4 Competitiveness 1:
What shapes the contest?

píìÇÉåíë=ïáíÜ=é~êíáÅìä~ê=êÉèìáêÉãÉåíë

Regulations and guidance relating to students with particular requirements are published
annually by the Joint Council for General Qualifications and are circulated to Examinations
Officers. Further copies of guidance documentation may be obtained by calling Customer
Services on 0870 240 9800 or by writing to the address below.

In accordance with the published guidelines, Edexcel is happy to assess whether special
consideration or concession can be made for students with particular requirements. Requests
should be addressed to:

Special Requirements
Edexcel Foundation
Stewart House
32 Russell Square
London WC1B 5DN
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pÅÜÉãÉ=çÑ=~ëëÉëëãÉåí

The Advanced Subsidiary GCE has a weighting of 50% when carried forward towards the full
Advanced GCE.

^p=Ó=RMB

Unit Method Weight Length Objectives
assessed

Unit 1 Written paper on Module 1 – one
question from two evidence
questions and one question from
two questions involving extended
writing

15% 1 hour 15 m 1 (28%)
2 (28%)
3 (22%)
4 (22%)

Unit 2 Written paper on Modules 2 and 3
– four evidence questions plus
one question from two extended
writing questions and one
question from two structured
questions

20% 1 hour 45 m 1 (28%)
2 (28%)
3 (22%)
4 (22%)

Unit 3 Two Portfolio pieces – one on
Module 1 and one on Modules 2
or 3

15% 1,250 words
per piece

1 (25%)
2 (25%)
3 (25%)
4 (25%)

Total examining time: 3 hours

^O=Ó=RMB

Unit Method Weight Length Objectives
assessed

Unit 4 Written paper with a Portfolio-
style question based on *pre-
issued evidence on Module 4 with
some additional evidence in the
examination room

15% 1 hour 45 m 1 (22%)
2 (22%)
3 (28%)
4 (28%)

Unit 5 Synoptic written paper based on
the two chosen options

20% 2 hours 1 (22%)
2 (22%)
3 (28%)
4 (28%)

Unit 6 Two Portfolio pieces – one on
each of the chosen options

15% 1,500 words
per piece

1 (25%)
2 (25%)
3 (25%)
4 (25%)

Total examining time: 3 hours 45 minutes
Total Advanced GCE examining time 6 hours 45 minutes
*The pre-issued material will be issued to centres in August each year.
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råáí=~åÇ=êÉëáí=êìäÉë

Students may re-take any individual unit once only and the better result will count towards the
final award. The shelf-life of individual units is limited only by the shelf-life of the
specification. The full qualification at both AS and Advanced GCE may be retaken more than
once.

^ï~êÇáåÖ=~åÇ=êÉéçêíáåÖ

The grading, awarding and certification of this specification will comply with the requirements
of the GCE Code of Practice for courses starting September 2000, which is published by the
Qualifications and Curriculum Authority. Qualifications will be graded and certificated on a
five grade scale from A to E. Individual results will be reported.

i~åÖì~ÖÉ=çÑ=~ëëÉëëãÉåí

Assessment of this specification will be available in English only. Assessment materials will be
published in English only and all written and spoken work submitted for examination and
moderation must be produced in English.

oÉä~íáçåëÜáé=çÑ=~ëëÉëëãÉåí=çÄàÉÅíáîÉë=íç=ìåáíë

The following table shows the relationship between the assessment objectives and the
examination components:

Assessment
weightings

AS Units 1–3 A2 Units 4–6 Advanced GCE Units 1–6

AO1 14% 11% 25%

AO2 14% 11% 25%

AO3 11% 14% 25%

AO4 11% 14% 25%

Weighting 50% 50% 100%

The weighting reflects the percentage allocation of marks to each assessment objective.
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péÉÅáÑáÅ~íáçå=ÅçåíÉåí=Ó=^Çî~åÅÉÇ=pìÄëáÇá~êó=d`b

jçÇìäÉ=N=Ó=lÄàÉÅíáîÉë=NW=tÜ~í=Çç=éÉçéäÉ=ï~åí\
Content Key areas Guidance on key areas
Why be in
business?
• profit and non-

profit motives
Significance of profit, other
objectives, eg independence,
employment, growth, lifestyle.

The varied motives of entrepreneurs.

• competitive
advantage

Sources of competitive advantage
eg cost, innovation, relationships,
reputation.

The importance of identifying and
developing sources of competitive advantage
to achieve objectives in the market.

• business
organisation

Contrast between sole proprietor
and company: limited liability,
equity, directors.

The role of different forms of organisation.

Are customers
demanding?
• scarcity Choice and exchange. The effect on consumer decisions.
• demand Effective demand for goods and

services; willingness and ability to
pay; relationship between price and
quantity, NOT marginal utility.

Consumers have a variety of wants and the
demand curve shows how some of their
choices can be analysed.

• trade-offs and
opportunity cost

The importance of trade-offs in
decision making and the underlying
concept of opportunity costs.

The use of these ideas to evaluate
perspectives.

Why do people
work?
• motivation Motives for work: wages, Maslow’s

hierarchy.
The roles and interests of the individual
employee in the world of work and within
organisations.

• specialisation The effects of division of labour on
society and individuals. NOT
comparative advantage.

The relationship between output and
motivation.

• employment and
unemployment

Working population; broad trends
in employment and unemployment;
formal/informal activity.

Recent trends in the labour market.

• trade unions Activities and perceptions. Their changing role.
What does
government want?
• spending and

taxation: national
and EU
objectives

Their relationship. An introduction
to the objectives on inflation,
employment and the standard of
living; real and money values.

The implications of government decisions.
How trade-offs force governments to
prioritise objectives.

Who cares?
• social and

ethical
responsibility

The rights and responsibilities of
individuals, organisations and
governments.

The impact of decisions across stakeholder
groups and over time.

Having completed ‘What do people want?’, students should be able to identify the main groups of
stakeholders and appreciate that they may have differing perspectives. The use of opportunity costs
and trade-offs will assist in developing this understanding. Students should recognise how the relative
power of each group will vary in different situations. This lays the foundations for further
development later.
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jçÇìäÉ=N=Ó=lÄàÉÅíáîÉë=OW=tÜ~í=ÇçÉë=ÄìëáåÉëë=Çç\
Content Key areas Guidance on key areas
What makes a
market?
• competition,

markets, supply
and price

Markets, competition and the role
of specialisation; price as an
incentive to supply; equilibrium
price; shifts in demand and supply.

The effect of specialisation on market
behaviour.
The relationship between price and supply.
The interaction of demand and supply.

What adds value?
• adding value
• inputs and

outputs

How inputs are given added value.
Adding value for competitive
advantage.

Changing the relationship between the
product and the price that people are
prepared to pay in order to increase
competitive advantage.

What makes a
product?
• market

orientation
The role of the market in
determining the nature and design
of the product.

The difference of outcome in market- and
product-led organisations.

• market research
and sampling

Desk and field research and a
qualitative understanding of
sampling.

The techniques.
The ways firms use the information
generated to achieve competitiveness.

• market
segmentation
and niches

Techniques for identifying
opportunities.

Their role in creating a product.

• product and
price

As the focus for marketing strategy. Ways in which these two factors determine
the approach to the market.

How is a profit
made?
• elementary costs

and break-even
Variable and fixed costs. Simple
calculation of break-even point and
potential profit (as revenue minus
costs); contribution. Matching
resources to demand; productive
efficiency and profit.

The use of costs and revenues to distinguish
a potentially profitable situation.

Profitability depends on maximising added
value and minimising costs to meet the
requirements of the target market.

How is profit
measured?
• profit margin Calculation and use of gross and

operating profit margins.
The implications of profit margins.

• profit and loss
account

Sales revenue less successive
deductions to identify gross profit,
operating profit, profit before and
after tax and retained profit.

Basic profit and loss accounts.

• profit and cash
flow

Meaning and significance of cash
flow (without formal calculation).

The effect of the relationship between profit,
sales and cash flow.

Having completed ‘What does business do?’, students should be able to use these strategies and
techniques and to evaluate how they contribute to business decision making. This should enable them
to recognise how firms identify opportunities and decide to develop them.



UA006837 – Specification – Edexcel AS/Advanced GCE in Economics & Business (Nuffield) – Issue 3 – July 2002 15

jçÇìäÉ=O=Ó=bÑÑáÅáÉåÅó=NW=tÜ~í=ã~âÉë=Ñáêãë=ÉÑÑÉÅíáîÉ\
Content Key areas Guidance on key areas
What is culture?
• organisation and

change
• hierarchies and

flexibility

An introduction to variations in
organisational design and culture.

The contribution of management to
efficiency in organisations.
Their contribution to the effective
organisation of a business – at an
introductory level.

How are people
managed?
• motivation The scientific approach versus

human relations.
• leadership Spectrum from autocratic to laissez-

faire.
• communication Formal and informal networks.

People contribute more effectively when
their environment, leadership and
communication framework is carefully
considered.

Can costs be cut?
• lean production

and quality
JIT, stock control, cell production,
team working, quality assurance,
quality circles.

The importance of production methods as a
means of increasing productivity.

• investment and
new technology

Role of investment and the use of
new technology in increasing
flexibility and productivity. Labour
and capital intensity.

The importance of appropriate technology in
maintaining competitive production.

• economies of
scale

Link to competitive advantage.
Achieving minimum unit costs.

Increasing productivity by adjusting the
input of different types of resources.

What is efficiency?
• technical and

productive
efficiency

Effect of labour or capital intensity
on costs and resource allocation.

The conditions of technical efficiency and its
effects on firms’ objectives.

• competition and
entry and exit

Profit and loss as a signal for
entry/exit of firms and changes in
resource use.

The effect of competition and profitability
on the number of firms in an industry.

How is effectiveness
analysed?
• Return on

Capital
Employed
(ROCE)

Meaning and simple calculation of
ROCE; use in comparing
profitability; link to basic accounts.

The use of ROCE to assess the relative
profitability of organisations.

• balance sheet Interpretation linked to profit and
loss account; liquidity and working
capital.

The implications of the information
provided by the balance sheet. Importance of
an adequate level of liquidity.

Having completed ‘What makes firms effective?’, students should be able to identify, apply and
evaluate ways in which firms might increase efficiency and effectiveness through management
decisions. Using this information, they should be able to explain why firms enter and leave the
markets for particular products.
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jçÇìäÉ=O=Ó=bÑÑáÅáÉåÅó=OW=aç=ã~êâÉíë=ïçêâ\
Content Key areas Guidance on key areas
How do markets
work?
• price mechanism The allocative effect of demand,

supply and price determination.
The efficient allocation of resources through
the price mechanism.

• elasticity of
demand

Simple income and price elasticity
of demand.

The effect of changes in price and income on
sales, revenue and profit.

• allocative
efficiency

Meeting consumer demand
effectively.

The role of the consumer in influencing the
market.

• wage
determination

The allocative effect of the market. The effect of the market on wages.

Where does the
power lie?
• market share The relationship between market

share and the power of the firm;
market leadership; impact on
resource allocation.

The identification and evaluation of the
activities of organisations that may lead to
inefficient resource allocation for the
community.

• the spectrum of
competition

The range from perfect competition
to monopoly. Influence of
supernormal profit and barriers to
entry.

The power generated by different degrees of
competition.

• advertising Purpose and role of advertising;
impact on the demand curve.

The objectives and effects of advertising.

Profit or pollution?
• externalities

• regulation and
control

Private, external and social costs
and benefits.
Taxation, legislation and market
solutions, eg tradable permits.

The identification and evaluation of the
actions of governments to control activities
leading to market failure. Detailed
knowledge of legislation not required.

Are markets
equitable?
• public and merit

goods
The failure of market provision. Market forces may lead to under -or over-

production of some goods and services.
• equity The relationship between equity

and equality.
The links between market outcomes and
equity.

• government
provision

How governments intervene to
pursue economic, social and
distribution objectives, eg
subsidies, benefits, state provision.

The benefits and effectiveness of such
intervention.

Is the government
always right?
• government

failure
Possibility that government activity
can create/increase inefficiencies,
eg in agriculture, housing.

The identification and evaluation of the
activities of government which may lead to
an inefficient allocation of resources.

• public/private
initiatives

Their role in allocation.

Having completed ‘Do markets work?’, students should appreciate the dynamic nature of markets
and be able to explain their limitations. They should recognise that organisations and governments
may use strategies which lead to outcomes which are inefficient for the community. They should also
be able to devise and evaluate solutions to problems created by the market.
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jçÇìäÉ=P=Ó=`Ü~åÖÉ=NW=tÜ~í=~êÉ=íÜÉ=ÅÜ~ääÉåÖÉë\
Content Key areas Guidance on key areas
How do markets
change?
• purchasing

patterns
Changes in population size, age and
income distribution, social and
cultural factors.

The effect of these underlying causes of
change on the pattern of demand.

• structural change Regional and local impact on
patterns of demand.

The effect of structural change on income
distribution.

• public/private
sectors

Effect of shift from public to
private sector.

The effects of these changes on equity and
efficiency.

Rivalry or
collaboration?
• rivalrous

marketing
Price and non-price strategies,
predatory pricing and price wars.

The effects of such strategies on the
activities of business.

• take-overs Rationale for and results of mergers
and take-overs.

The likely outcomes of mergers and take-
overs.

Will total output
change?
• aggregate

demand and
supply

The effect of the business cycle on
business and individuals.
Constituent and basic determinants
of aggregate demand; factors
influencing aggregate supply; an
elementary treatment of the circular
flow.

The use of aggregate demand and supply
analysis to explain the stages of the business
cycle.
The implications for business and the
economy.

Unemployment or
inflation?
• unemployment

causes and
effects

• inflation causes
and effects

Measurement and impact of
inflation, unemployment; trade-offs
shown by the Phillips Curve. Use of
AD/AS analysis. Simple use of data
for national and international
comparisons.

The inter-relationship between inflation and
unemployment.
The difference between long term trends and
short term fluctuations.

Why trade?
• exchange rates Exports and imports; reasons for

trade; changing pattern of trade;
impact of exchange rate variations
and European Monetary Union.
NOT comparative advantage.

Trade is a source of competition and
unstable exchange rates affect demand and
pricing decisions.

Having completed ‘What are the challenges?’, students will be able to recognise why businesses may
seek to minimise uncertainty. To do this, they will be able to identify the causes and outcomes of
change in the economy and the effects on business as well as the challenge provided by the activities of
competitors.
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jçÇìäÉ=P=Ó=`Ü~åÖÉ=OW=tÜáÅÜ=ï~ó=Ñçêï~êÇ\
Content Key areas Guidance on key areas
Why are business
plans important?
• business

planning
Elements and objectives of business
plans including sources of finance,
budgets, cash flow, working capital.

The key features of a business plan.

What makes
markets grow?
• innovation The process, attractions and

uncertainties of innovation; new
product development.

The importance of innovation as a source of
success.

• product life
cycle

Stages and extension of the product
life cycle, relevant marketing
strategies.

Its use to analyse the development of a
product’s market.

• marketing Choices in the marketing plan;
price and product, targeting
segments, branding.

The objectives of marketing strategies and
evaluation of techniques used.

What makes an
economy grow?
• growth Growth as increase in productive

potential.
The link between growing businesses and
the economy. The components of the growth
process.

• the role of trade The role of trading groups, eg EU,
in promoting and restricting
growth.

The effect of trading groups on growth.

Can we control the
economy?
• monetary and

fiscal policy
Nature of fiscal, monetary,
exchange rate and supply-side
policies; their impact on growth and
on variations in activity.

The use of monetary and other policies to
encourage growth and adjust the pattern of
cyclical change.

What should
governments
spend?
• public

expenditure
Public spending for services and
redistribution. Budget trade-offs in
national and EU contexts.

The trade-offs involved in fiscal policy.

• taxation Direct and indirect; progressive,
proportional and regressive; impact
of taxation.

The relative merits of different tax strategies
in different contexts.

Having completed ‘Which way forward?’, a student should be able to recognise, apply and evaluate
strategies which help both firms and economies to become successful. This should be explored in the
context of the search for competitive advantage and the development of a dynamic corporate culture.
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jçÇìäÉ=Q=Ó=`çãéÉíáíáîÉåÉëë=NW=tÜ~í=ëÜ~éÉë=íÜÉ=ÅçåíÉëí\
Content Key areas Guidance on key areas
What makes a
difference?
• perfect

competition
The objectives and outcomes of
businesses selling commodity
products.

Businesses selling commodity products will
look for ways to increase profit margins.

• commodity
products

• tactics for
differentiation

Branding and advertising as
methods of differentiating
commodity products.

Differentiation introduces competition into
commodity markets.

• contestable
markets

Entry and exit as an explanation of
the degree of competition in a
market

The analysis of markets in terms of the
ability of firms to enter and leave.

Is there a strategy?
• business strategy Strategic and tactical decisions and

their objectives.
The role of strategy in shaping the corporate
plan.

• core capabilities Identification of activities which
have competitive advantage.

The effect of the identification of core
capabilities on competitive advantage.

• SWOT analysis,
product portfolio

As a means of matching strengths
to opportunities, Boston Matrix.

Their use in developing strategy.

• role of human
resources

Developing a culture of
competitiveness through education,
training, empowerment, delegation,
decentralisation.

Strategies to improve the individual’s
contribution to competitiveness.

Is the price right?
• pricing Demand based, skimming,

penetration, cost based, price
discrimination, predatory pricing.

The use of cost and price in increasing
market power and competitiveness.

• competitive
costing

• cost leadership

Average total cost, direct and
indirect costs, contribution costing.

Is the product
right?
• quality The role of quality in differentiation

and competitiveness; continuous
improvement. The use of these strategies to

differentiate products and increase
competitiveness at home and abroad.

• research and
development

To identify and produce goods and
services with an increased
competitive edge.

• marketing Market segmentation, positioning:
strategies for selling in overseas
markets.

Marketing for a product and its associated
services as a technique for differentiation.
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jçÇìäÉ=Q=Ó=`çãéÉíáíáîÉåÉëë=NW=tÜ~í=ëÜ~éÉë=íÜÉ=ÅçåíÉëí\
Content Key areas Guidance on key areas
In search of
dominance?
• mergers,

demergers and
integration

Focus, divestment and acquisition
in order to increase
efficiency/restrict competition.

The objectives of businesses which use these
strategies.

• oligopoly A non-geometric representation;
effects on competition.

Oligopoly is one point on the spectrum of
competition which represents a few large
firms in control of the market.

• game theory An introduction to the objectives
and strategies involved.

A simple approach to explaining
interdependence between companies.

• monopoly The outcomes and necessary
conditions for monopoly without
geometric representation.

Competition is a dynamic state which is
demonstrated in the extreme forms of perfect
competition and monopoly but is in practice
found on a sliding scale between the two.

Having completed ‘What shapes the contest?’, students should appreciate the links that exist between
the behaviour of business and the spectrum of competition. They should understand that a key
objective of business activity is to increase the power of an individual company through its products
or place in the market.
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jçÇìäÉ=Q=Ó=`çãéÉíáíáîÉåÉëë=OW=eçï=ÅçãéÉíáíáîÉ\
Content Key areas Guidance on key areas
An enterprising
environment?
• competitive

advantage
The conditions which foster
national competitiveness.

The behaviour of businesses and
governments can lead to competitive
advantage.

• enterprise
policies EU and
UK

Assistance for firms in increasing
efficiency and growth.

• infrastructure Government investment to facilitate
national and international trade.

The use of these policies to create an
environment in which the country can
increase its competitiveness.

• employment
policies

Measures to improve employment
prospects.

• exchange rates
and European
Monetary Union

Their impact on trade patterns. The effect that exchange rates can have on
international competitiveness.

Power or
competitiveness?
• size As a source of barriers to entry.

• inelastic supply As a source of market power.
• cartels, tacit

agreements and
restrictive
practices

Output or price fixing as a source of
power.

The effects of these sources of market
power and their impact on
competitiveness within and between
countries.

• protected
markets

Trade blocs and barriers as a source
of power.

• multinationals As a source of international power.
Is the market
competitive?
• market share To measure the degree of

competition.
The interpretation of the information to
evaluate competitiveness.

• contestability
• concentration

ratios
Use of such ratios to assess
competitive strength.

The use of ratios to evaluate examples of
market power and assist in evaluating
whether they are in the public interest.

• performance
ratios
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jçÇìäÉ=Q=Ó=`çãéÉíáíáîÉåÉëë=OW=eçï=ÅçãéÉíáíáîÉ\
Content Key areas Guidance on key areas
Is power
controlled?
• pressure groups Their role in controlling power. Their influence.
• Office of Fair

Trading
An introduction to the system for
controlling market power. Specific
legislation is not required.

• Monopolies and
Mergers
Commission Governments, nationally and

internationally, establish organisations
which attempt to maintain a level
playing field and competitive
advantage.

• EU
• World Trade

Organisation
Its role in the development of free
trade.

Whose advantage?
• costs and

benefits for:
- people
- business
- economies

The impact of the search for
competitive advantage on
participants in business and
economic activity; consumer
sovereignty.

There can be winners and losers in the
process of achieving competitive advantage.

• ethics and
reputation

The role of businesses and
governments in making ethical
decisions.

The effect of decisions on outcomes and the
reputation of businesses and governments.

Having completed ‘How competitive?’, students should be able to recognise the key features of a
competitive economy and understand the types of strategy employed by business and governments to
create competitiveness.
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jçÇìäÉë=R=~åÇ=S=Ó=léíáçå=NW=tÜ~í=áë=íÜÉ=ÖäçÄ~ä=ÑìíìêÉ\
Content Key areas Guidance on key areas
Enquiry 1: What is globalisation?
• Business in

developing
markets

New markets and new sources. The type of business activity which is
appropriate.

• Technological
revolution

Communication, transport, process
innovation, response and lead time.

The effect of technical change on business
functions.

• Inward
investment and
capital flows

Business conditions for investment,
profitability, finance for
development.

The flow of investment depends on the
prevailing conditions.

Enquiry 2: What is the role of business?
• Competitiveness

- global
products

- global
markets

Product innovation and
standardisation.
Joint ventures, licensing,
franchising.

The types of strategy for competing in a
global market.
The implications of globalisation for
business.

• Multinationals
and mergers

Development of multinationals. Influence on host countries.

• Competitive
advantage

Culture, specialisation and the role
of knowledge; exchange rates.

The factors that make countries more
competitive. Estimation of the effects of
changing exchange rates on business.

Enquiry 3: What is the impact on people?
• Trade and

comparative
advantage
- income

distribution
- terms of trade

The link between trade and growth,
reduced barriers to trade; impact of
restructuring.
Increasing inequalities,
indebtedness
Interpretation of data.
Terms of trade index.

The effect of trade on people, business and
communities in developed and developing
countries.
The changing pattern of inequalities within
and between countries.

The impact of changing commodity prices.
• Employment and

change
Skills, training, flexibility, work
practices, workplace location.

The positive and negative impact of
globalisation on people.

Enquiry 4: Is globalisation ethical?
• Global trade,

growth and the
environment

Impact of resource use and
improving infrastructure; unequal
standards; public awareness.

The local, national and international impact
of growth and globalisation on the
environment.

• Ethical trading Resources and retail sourcing. The effect of multinational activity on host
countries.

• Multinational
responsibility

Consumer awareness, ethical
pricing strategies.

The effect of such strategies on producers
and consumers.

Enquiry 5: Deregulation or control?
• Trade blocs and

trade
negotiations

Reduced trade barriers, EU, EMU,
WTO, G7, interdependence and
integration.

The trends in trade negotiations and the
nature of the organisations involved.

• International
environmental
agreements

EU and international agreements;
trade related agreements.

The likely impact of success and failure.

• Global stability The role of the international
organisations and global financial
markets.

The effect of interdependence on national
economies.

Having completed ‘What is the global future?’, students should appreciate the influences which
determine future trends in the world economy. They should be able to evaluate the actions of
business, governments and international organisations and their influence on the global future using
both written and numerical material.
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jçÇìäÉë=R=~åÇ=S=Ó=léíáçå=OW=`~å=íÜÉêÉ=ÄÉ=ÅÉêí~áåíó\
Content Key areas Guidance on key areas
Enquiry 1: Opportunities or constraints?
• Business

environment
Market research, time series, trend
analysis, Ansoff’s box.

The use of techniques for analysing changes
in the market and identifying opportunities,
including the use of appropriate calculations.

• Economic
forecasting

Economic indicators, demographic
projections, analysis of data from
OECD, WTO and EU.

The use of economic data and indicators to
forecast changes in the economy.

• Expectations Effect of changing expectations on
business and economic forecasts.

The implications of decisions made by
people and businesses.

Enquiry 2: Going for growth?
• Financial

resources
Financing expansion, cash flow,
working capital, gearing, loans.

The importance of monitoring and
controlling financial activity in an expanding
economy.

• Investment
appraisal

Measures of profitability,
qualitative factors.

The relationship between costs and potential
revenue.

• Production
planning

Quality, supplier relations. The need to control operations to maintain
efficiency.

• Employment Training and development,
flexibility, teleworking.

The effect on business and aggregate supply.

Enquiry 3: Boom or bust?
• Skills shortage Effect on wages. The effect on business, output and the

economy.
• Prices Supplier costs and constraints,

inflation, effect on demand, rising
imports, exchange rates.

The implications of rising prices for
individuals, businesses and the economy.

• Controlling
inflation

The use of interest rates and fiscal
policy.

The use of policies and their side effects.

Enquiry 4: Retreat or recovery?
• Business failure Business cycle and the world

economy, losing competitiveness,
inflexibility.

Businesses can suffer from both internal and
external problems in a recession.

• Strategic
planning
- employment

Cutting costs, diversification,
export markets.
Part time, fixed-hours contracts,
de-layering, outsourcing; resulting
changes in AS/AD, effect on PSBR

The ways in which business can thrive or
survive in a period of contraction.
Why firms change their employment
strategies and the effect on the economy.

• Controlling
- unemployment

The use and effectiveness of
supply-and-demand side policies in
dealing with unemployment;
national and regional multiplier.

The use and effectiveness of these policies
and their side effects.
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jçÇìäÉë=R=~åÇ=S=Ó=léíáçå=OW=`~å=íÜÉêÉ=ÄÉ=ÅÉêí~áåíó\
Content Key areas Guidance on key areas
Enquiry 5: Will there be certainty?
• Cultural factors Learning organisations, managing

change.
How a business culture can facilitate change.

• Corporate
planning

Research and development, product
portfolio, innovation, new
opportunities.

How business develops strategies to deal with
the uncertainty.

• Welfare
implications and
policies

Distribution of income and wealth,
labour markets, poverty, poverty
trap, benefits and incentives.
Interpretation of data.

The welfare effects of recession and relevant
government strategies.

• EU and
government
policy

Single currency, EU and UK
government support for business,
regional policy.

The effect that policy has on the economy
and business.

Having completed ‘Can there be certainty?’, students should appreciate the interrelated nature of the
business cycle and the actions of business. Using both written and numerical material, they will be
able to determine whether the actions of business and government will reinforce or counteract the
underlying economic trends.
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Content Key areas Guidance on key areas
Enquiry 1: Does the market motivate?
• Stimulating

innovation and
efficiency
- intellectual

capital

Profit maximisation, investment,
quality.

Patent and copyright.

The creative influence of competition on
business.

The importance of being able to protect
creative ideas.

• The role of the
customer
- protecting the

customer

Market research, customer services,
consultation.
Consumers’ Association; objectives
of consumer legislation.

Mechanisms for consulting with customers.

The rationale behind consumer law.

• Generating
income and
employment

Growth and raising living
standards.

The impact of growth in business on a
growing economy.

Enquiry 2: Who makes relationships?
• Business

interaction
Interdependency, supply chains and
joint supply.

Positive and negative aspects of the
relationship between businesses.

• Employer and
employee
relations

Employee participation and share
ownership, delegation and
autonomy, the learning
organisation.

Changing attitudes to the relationship
between employer and employees.

- protecting the
employee

Security, changing role of trade
unions, objectives of employment
legislation.

The rationale behind employment law.

Enquiry 3: What do accounts reveal?
• Financial

disclosure
Corporate control, statutory
disclosure and accountability,
intangible assets.

The effect of statutory disclosure.

- interpretation Interpretation of numerate and non-
numerate data; asset turnover ratio
and acid test ratio.

The interpretation of resulting data using
prior knowledge of ratios.

Enquiry 4: What’s being counted?
• Protecting the

environment
National, EU and international
agreements, legislation and pressure
groups.

National, EU and international agreements
and legislation.

Environmental policies,
environmental accounting.

Techniques for assessing business activity.

Enquiry 5: Whose responsibility?
• Social

responsibility
Social audits, types of activity. The nature and objectives of environmental

regulation.
• Corporate

responsibility
Policies, boardroom powers, non-
executive directors.

Techniques for assessing business activity –
the changing relationship between business
and the community.

Having completed ‘Competition, conflict or consensus?’, students should be able to evaluate the
impact of the market on business and the economy through the use of both written and numerical
material. They should appreciate the measures that are taken to influence business behaviour and the
pressure on business to act responsibly.
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AS Unit 3 (15%)

A2 Unit 6 (15%)

Advanced GCE (30%)

In this specification, the full range of coursework pieces produced by any particular student is
known as the Portfolio.

^áã

The aim of the Portfolio is to engage students fully in the real-world investigation of economic
and business phenomena. It allows students to demonstrate a range of capabilities through a
variety of outcomes. A Portfolio piece will be an integral part of the learning process for the
module in question. It will use as its starting point a question or a hypothesis that can be tested.
It will involve investigating a range of primary and/or secondary sources. The Portfolio, as a
whole, should embody investigations using a range of both primary and secondary sources.
Students should include a brief explanation of their approach and methods in each Portfolio
piece. The findings of each piece will be explained and analysed using relevant theoretical ideas
and concepts drawn from the course content. Conclusions will be drawn. Overall, the piece
should demonstrate the use of initiative in carrying out the investigation and show some
originality.

The Portfolio provides students with the opportunity to generate evidence for all the key skills
listed at the end of this document. Please refer to the coursework guidance document for full
details on the operation of this aspect of the course, including guidance on suggested titles,
sources, word limits, presentation, marking/internal moderation and other matters. It is expected
that students will submit their Portfolio pieces word processed.

The student and the teacher who assessed their work must sign student coursework record sheets
which may be found in the Coursework Guide. The final submission date for coursework is
15 May.

píêìÅíìêÉ=çÑ=íÜÉ=mçêíÑçäáç

• Advanced Subsidiary GCE – Unit 3 (available in June only)

The Portfolio is built up over the duration of the course. Students will be expected to
complete a range of work within their portfolio, from which two pieces are to be selected
for assessment. One piece must be drawn from Module 1, the other from Module 2 or
Module 3. Each piece of work should be no more than 1,250 words long.

• Advanced GCE – Unit 6 (available in June only)

The Portfolio is built up over the duration of the course. Students will be expected to
complete a range of work within their portfolio, from which two pieces are to be selected
for assessment – one piece from each of the two Options studied. Each piece of work
should be no more than 1,500 words long.
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In awarding an overall mark, centres should consider the piece of work as a whole as well as by
individual assessment objectives. Each piece of work must indicate in its main title the name of
the relevant module or option to which it relates. The piece of Portfolio work is likely to focus
on only a section of the relevant module or option. The focus of the work at both Advanced
Subsidiary GCE and Advanced GCE needs to reflect the assessment criteria, where 25% of the
marks are awarded for each assessment objective.

tçêÇ=äáãáí

In preparing their portfolio pieces, students need to adhere to the word limit as given.

j~êâáåÖ=~åÇ=ãçÇÉê~íáçå=çÑ=íÜÉ=mçêíÑçäáç

j~êâáåÖ=~åÇ=áåíÉêå~ä=ëí~åÇ~êÇáë~íáçå

The work selected from the Portfolio for submission to the board must be assessed by the
teacher, according to the criteria. Where there are several teachers involved in the marking
process, internal standardisation of all teachers must be undertaken before final marks are
established.

bñíÉêå~ä=ãçÇÉê~íáçå

The internally assessed work selected from the Portfolio will be subject to external moderation
in order to bring each centre’s assessment in line with standards generally. The external
moderator will be responsible for applying Edexcel’s standard to the work submitted. Please
refer to appendix 2.

`çìêëÉïçêâ=ãçÇÉê~íáçå

Information about moderation procedures will be sent to centres making entries for this
specification.
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^ëëÉëëãÉåí=çÑ=íÜÉ=mçêíÑçäáç=Ó=^Çî~åÅÉÇ=pìÄëáÇá~êó
ÅêáíÉêá~=Ñçê=råáí=P

The higher levels awarded for assessment criterion 1 require wide-ranging knowledge that is
relevant to the question. Similarly, in assessment criterion 2, the level refers to the relevance of
a wide range of concepts and ideas. For assessment criterion 3, students will be rewarded for
wide-ranging analysis of economic and business problems. In assessment criterion 4, the student
needs to evaluate in respect of the content of the piece, not in respect of whether the piece has
met the objectives it has set.

^ëëÉëëãÉåí=ÅêáíÉêá~

Knowledge 25 marks Marking criteria Additional guidance on marking criteria
19–25 Has shown wide-

ranging knowledge
of relevant concepts
and ideas

The level 4 mark descriptor is relative to the
point reached in students’ evolving mastery of
the subject toolkit – this is particularly important
for module 1 investigations in term one. Quality
of understanding is at least as significant as
quantity of concepts mentioned. A candidate
who shows a thorough grasp of relevant early
concepts and ideas in Unit 1 should have a
level 4 mark (19-25).

13–18 Has shown a good
knowledge of
concepts and ideas

For level 3, students work will show a
reasonably good grasp of relevant ideas and
concepts. One indicator of this level of
performance is work with ideas linked to each
other rather than seen in isolation.

7–12 Has shown
knowledge of
concepts and ideas in
a generalised way

Level 2 work might have concepts and ideas
which are mentioned without clear evidence of
understanding, eg this could include simple
repetition of material from textbooks, handouts,
the internet, etc

0–6 Has shown some
elements of
knowledge

A level 1 mark should be given where there is
some attempt to demonstrate knowledge but
understanding is clearly weak.

Application 25 marks Marking criteria Additional guidance on marking criteria
19–25 Has used a wide

range of relevant
concepts and ideas

The best work is likely to apply concepts
perceptively and appropriately, even in early
investigations. Quality is again as significant as
quantity. Where application of concepts is
convincingly and accurately related to the
material being investigated, level 4 is
appropriate.

13–18 Has used a relevant
selection of concepts
and ideas

Sound application, perhaps without the depth of
insight of the best work, should earn level 3.

7–12 Has used some
concepts and ideas

Level 2 application will typically be
characterised by limited development of simple
statements.

0–6 Has attempted to use
some concepts and
ideas

Attempts at application which are significantly
flawed should be marked at level 1.
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Analysis 25 marks Marking criteria Additional guidance on marking criteria
19–25 Has used wide-

ranging analysis of
economic and
business problems

Good analysis combines concepts/ideas with
logical development to build up explanations
and/or arguments, using evidence effectively.
Where concepts/ideas are employed well and
development of ideas is logical and convincing,
a level 4 mark is appropriate.

13–18 Has used good
analysis of economic
and business
problems

Analysis at level 3 is likely to be less well
developed whilst still building an explanation.
Ideas are likely to be coherently linked but
perhaps fail to develop into a fully substantiated
view.

7–12 Has used some
relevant analysis

Level 2 analysis frequently has concepts/ideas a
little tangled. Use of evidence or
explanation/development lacks the coherence
seen at higher levels.

0–6 Has made a limited
attempt to use
analysis

Level 1 analysis is frequently characterised by
unsupported assertions: stating as a ‘fact’
something that has not been developed or
substantiated.

Evaluation 25 marks Marking criteria

19–25 Has evaluated
effectively, reaching
conclusions that are
original

Level 4 evaluations consider a range of evidence
appropriate to the investigation, show balance
between conflicting points where appropriate,
and draw convincingly on the evidence to reach
their own conclusions.

13–18 Has evaluated well
and reached
organised
conclusions

Level 3 evaluations have judgements leading to
reasoned conclusions, based on a narrower or
less balanced use of evidence.

7–12 Has evaluated
partially and reached
some simple
conclusions

Conclusions at level 2 might be simple, ignoring
some evidence or stressing points of limited
relevance.

0–6 Has attempted to
evaluate

Level 1 evaluation is likely to rush to judgement,
making little use of evidence or over-
generalising from assertions.
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^ëëÉëëãÉåí=çÑ=íÜÉ=mçêíÑçäáç=Ó=^Çî~åÅÉÇ=d`b=ÅêáíÉêá~=Ñçê
råáí=S

The higher levels awarded for assessment criterion 1 require detailed, accurate and wide-
ranging knowledge that is relevant to the question. Similarly, in assessment criterion 2, the level
refers to the relevance of concepts, theories and methods. For assessment criterion 3, students
will be rewarded for logical analysis, appropriate to the nature of the investigation. In
assessment criterion 4, the student needs to evaluate in respect of the content of the piece, not in
respect of whether the piece has met the objectives it has set.

^ëëÉëëãÉåí=ÅêáíÉêá~

Knowledge 25 marks Marking criteria Additional guidance on marking criteria

19–25 Has demonstrated
detailed, accurate
and wide-ranging
knowledge of
concepts, theories
and contexts,
relevant to the
investigation

Requires the integration of a wide range of
relevant concepts (perhaps some from AS as
well as A2 modules), plus clear understanding of
the concepts used.

13–18 Has demonstrated a
good knowledge of
relevant areas,
selecting
appropriately

Clear understanding of concepts, perhaps shown
by linking them rather than treating them in
isolation. ‘Toolkit’ knowledge shown is relevant
to the title but perhaps of limited breadth.

7–12 Has demonstrated
relevant knowledge
in a generalised way

Uses concepts in ways hinting at incomplete
understanding or simple repetition of material
from books, handouts or websites should have a
level 2 mark.

0–6 Has demonstrated
some elements of
knowledge and
understanding

Attempts to demonstrate relevant knowledge
with only limited valid elements. Commonly,
some sound understanding will be combined
with muddled or incorrect ideas.
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Application 25 marks Marking criteria

19–25 Has applied a wide
range of relevant
concepts, theories
and methods,
integrated them and
used them in a
creative and original
way

Perceptive and appropriate selection and use of
concepts and theories. Effective application of
abstract ideas which ‘fit’ to shed light on the
investigation, possibly good appreciation of why
a ‘fit’ is partial in some contexts.

13–18 Has applied a
selection of concepts,
theories and
methods, integrating
economic and
business terminology

Relevant ideas, methods and terminology are
applied, perhaps in a standard and less
imaginative way.

7–12 Has applied some
concepts, theories
and methods with an
attempt at integrating
economic and
business terminology

Some appropriate application with only limited
development in the context, or  very limited
range of ideas used.

0–6 Has attempted to
apply some concepts,
theories and methods

Attempts at application with limited validity or
significant flaws.

Analysis 25 marks Marking criteria

19–25 Has used logical and
perceptive analysis
of economic and
business problems as
an integral part of the
investigation

Explanations and/or arguments are logical,
perceptive and convincing. Concepts/ideas are
integrated well with the evidence used in the
process of building analysis.

13–18 Has used logical
analysis of economic
and business
problems relevant to
the investigation

Ideas are coherently linked in sound analysis.
There is a clear emphasis on explanation, which
is relevant to the investigation, rather than
assertion. The range/quality of analysis is sound
but less complete/convincing.

7–12 Has used some
relevant analysis in
the investigation

There is logical development in analysis with
some relevance to the investigation, but
development is partial, perhaps leaving gaps
which are unexplained.

0–6 Has made a limited
attempt to use
analysis

Some merit in attempts at analysis but dubious
assumptions or logic. Level 1 analysis frequently
muddles opinion with fact and leaves assertions
unexplained.
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Evaluation 25 marks Marking criteria

19–25 Has evaluated
convincingly, using
independence of
mind to reach
conclusions that are
logical, balanced and
original

Conclusions reached in the best investigations
give insights on the question or hypothesis
which are convincing and are clearly based on
the range of appropriate evidence and analysis
developed. Awareness of contrasting
views/evidence is combined with sound personal
judgement.

13–18 Has evaluated
effectively and
reached conclusions
in an organised and
coherent manner

Evaluation reaches relevant and reasoned
conclusions, perhaps drawn from narrower use
of evidence.

7–12 Has evaluated
partially and reached
simple conclusions

There are conclusions relevant to the title for
which partial support is given, perhaps ignoring
significant areas or constructed in a less
convincing way.

0–6 Has attempted to
evaluate and reached
unsupported
conclusions

Attempts at evaluation are made but are
significantly flawed, perhaps generalising from
assertions or from poorly interpreted evidence.
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dê~ÇÉ=ÇÉëÅêáéíáçåë

The following grade descriptions indicate the level of attainment characteristic of grades A, C
and E at Advanced GCE. They give a general indication of the required learning outcomes at
the specified grades. The descriptions should be interpreted in relation to the content outlined in
the specification; they are not designed to define that content. The grade awarded will depend in
practice on the extent to which the student has met the assessment objectives overall.
Shortcomings in some aspects of the examination may be balanced by better performances in
others.

dê~ÇÉ=^

Students will demonstrate in-depth knowledge and critical understanding of a wide range of
economic and business theories and concepts. They will apply this knowledge and
understanding to analyse familiar and unfamiliar situations, issues and problems, using
appropriate numerical and non-numerical techniques accurately. They will effectively evaluate
evidence and arguments, making reasoned judgements to present appropriate and well-
supported conclusions.

dê~ÇÉ=`

Students will demonstrate knowledge and understanding of a range of business and economic
theories and concepts. They will apply this knowledge and understanding to analyse familiar
and unfamiliar situations, issues and problems, using appropriate numerical and non-numerical
techniques. They will evaluate evidence and arguments to present reasoned conclusions.

dê~ÇÉ=b

Students will demonstrate knowledge and understanding of a limited range of economic and
business theories and concepts. They will show some ability to use this knowledge and
understanding in order to analyse familiar and unfamiliar situations, issues and problems,
making use of numerical and/or non-numerical techniques. Students’ evaluation of evidence and
arguments will be limited.
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qÉñíÄççâë=~åÇ=çíÜÉê=êÉëçìêÅÉë

dÉåÉê~ä

The Student Book – 2nd Ed (Nuffield Economics and Business, Longman, 2000)
ISBN 0-582-40545-9

Teachers’ Resource Pack – Advice, Activities, Key Skills, Software (Nuffield Economics and
Business, Longman 2000) ISBN 0-582-40544-0

tÉÄëáíÉë

Nuffield Economics and Business Studies www.necb.org.uk

Bized www.bized.ac.uk

Office of National Statistics www.ons.gov.uk

The Treasury www.hm-treasury.gov.uk

Company sites, eg Glaxo Wellcome www.glaxowellcome.co.uk

Guardian Newspapers www.guardian.co.uk

cìêíÜÉê=êÉ~ÇáåÖ

Wall Nancy, Lines David, Marcousé Ian and Martin Barry – The Complete A–Z of Business and
Economics Handbook (Hodder & Stoughton, 2000)

Allan Philip – Business Review (four issues per year) www.philipallan.co.uk

Cook Gary – Business Studies Update and Economics Update (Hidcote Press –
www.updates.co.uk)

Heinemann – Studies in Economics and Business and Studies in The UK Economy – several
relevant titles recently published, eg The European Union, Economic Growth and Business
Cycles and UK Unemployment, Development Economics, External Influences

The Inflation Report (Bank of England, quarterly)

Anderton Alain – The Student’s Economy in Focus (Causeway Press, annual)

Handy Charles – The Gods of Management (Arrow Books, 1995)

Crainer Stuart – Key Management Ideas (FT Pitman, 1999)

Philip Kotler and Gary Armstrong – Principles of Marketing – European Ed (Prentice
Hall, 2001)

Pascale R – Managing on the Edge (Penguin, 1991)

Rice Anthony – Accounts Demystified (FT Pitman, 1999)

Economics Today magazine: c/o Anforme Ltd (including back issues on CD ROM) –
www.anforme.co.uk

Gillespie Andrew and Harrison Simon – Current Topics in Business Studies (plus
accompanying suggested answer schemes) (Anforme)

Cramp Peter – Understanding Economic Data (Anforme)

http://www.bized.ac.uk/
http://www.ons.gov.uk/
http://www.hm-treasury.gov.uk/
http://www.glaxowellcome.co.uk/
http://www.anforme.co.uk/
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Riley Geoff – The UN Economy 1990-2000 (Anforme)

Tree Nigel – The Year in Review and Revision Guide (Anforme)

a~í~=ëçìêÅÉë

World Development Report (World Bank, OUP, annual)

Human Development Report (UN, OUP, annual)
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pìééçêí=~åÇ=íê~áåáåÖ

qê~áåáåÖ

bÇÉñÅÉä=cçìåÇ~íáçå

Edexcel Foundation recognises the value of training in support of the teaching of its
specifications. There is an annual programme of training and development that takes place
throughout the country. For further information about what is planned for the coming year,
please consult the annual Training and Professional Development Guide, which is sent to all
centres, or contact the INSET offices, as below:

INSET
Edexcel Foundation
Stewart House
32 Russell Square
London
WC1B 5DN

Tel: 0870 240 9800
Fax: 020 7758 5951
E-mail: trainingbookings@edexcel.org.uk

qÜÉ=kìÑÑáÉäÇ=cçìåÇ~íáçå

Support for this specification is also offered by the Nuffield Foundation, which has a network of
local contacts in place throughout the country and offers a full range of student conferences and
teacher support meetings. The contact details are as follows:

Tel: 020 7436 4512 E-mail lwestgarth@nuffieldfoundation.org
Fax: 020 7323 4877 Website www.necb.org.uk

pìééçêí

Support materials and further copies of this specification can be obtained from:

Edexcel Publications
Adamsway
Mansfield
Notts NG18 4FN

Tel: 01623 467467 E-mail publications@linneydirect.com
Fax: 01623 450481

• Guide to the Portfolio – offering support on how to deliver the coursework components of
this specification.

• Specimen papers – giving examples of how the board might examine the content of this
specification.

• Past papers and mark schemes with examiners’ comments are available.

mailto:lwestgarth@nuffieldfoundation.org
http://www.nuffieldfoundation.org/
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hÉó=ëâáääë=ïáíÜ=bÅçåçãáÅë=~åÇ=_ìëáåÉëë=píìÇáÉë
EkìÑÑáÉäÇF

The AS/Advanced GCE in Economics and Business Studies (Nuffield) offers a range of
opportunities for students to both:

• develop their key skills, and

• generate assessed evidence for their portfolios.

In particular, the following key skills can be developed and assessed through this specification
at level 3:

• application of number

• communication

• information technology

• improving own learning and performance

• working with others

• problem solving.

Copies of the key skills specifications can be ordered through Edexcel’s publications catalogue.
The individual key skills units are divided into three parts:

• Part A: what you need to know – this identifies the underpinning knowledge and skills
required.

• Part B: what you must do – this identifies the evidence that students must produce for their
portfolios.

• Part C: guidance – this gives examples of possible activities and types of evidence that may
be generated.

This specification signposts development and internal assessment opportunities which are based
on Part B of the level 3 key skills units.

The evidence generated through this specification will be internally assessed and contribute to a
student’s key skills portfolio. In addition, in order to achieve the key skills qualification,
students will need to take the additional external tests associated with communication,
information technology and application of number.

Each module will provide opportunities for the development of some or all of the key skills
identified. This section identifies the key skills evidence requirements and also provides a
mapping of those opportunities. Students will need to have opportunities to develop their skills
over time before they are ready for assessment. For each skill you will find illustrative activities
that will aid this key skill development and facilitate the generation of appropriate Portfolio
evidence. To assist in the recording of key skills evidence, Edexcel has produced recording
documentation which can be ordered from the publications catalogue.
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K
ey skills

(L
evel 3)

M
odule 1

M
odule 2

M
odule 3

M
odule 4

M
odule 5

U
nit 6

A
pplication of num

ber

N
3.1

✓
✓

✓
✓

✓
✓

N
3.2

✓
✓

✓
✓

✓
✓

N
3.3

✓
✓

✓
✓

✓
✓

C
om

m
unication

C
3.1a

✓
✓

✓
✓

✓
✓

C
3.1b

✓
✓

✓
✓

✓
✓

C
3.2

✓
✓

✓
✓

✓
✓

C
3.3

✓
✓

✓
✓

✓
✓

Inform
ation technology

IT3.1
✓

✓
✓

✓
✓

✓

IT3.2
✓

✓
✓

✓
✓

✓

IT3.3
✓

✓
✓

✓
✓

✓
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K
ey skills

(L
evel 3)

M
odule 1

M
odule 2

M
odule 3

M
odule 4

M
odule 5

U
nit 6

W
orking w

ith others

W
O

3.1
✓

✓
✓

✓
✓

✓

W
O

3.2
✓

✓
✓

✓
✓

✓

W
O

3.3
✓

✓
✓

✓
✓

✓

Im
proving ow

n learning and perform
ance

LP3.1
✓

✓
✓

✓
✓

LP3.2
✓

✓
✓

✓
✓

LP3.3
✓

✓
✓

✓
✓

Problem
 solving

PS3.1
✓

✓
✓

✓
✓

PS3.2
✓

✓
✓

✓
✓

PS3.3
✓

✓
✓

✓
✓

PS3.4
✓

✓
✓

✓
✓
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The specification provides opportunities for students both to develop the key skill of application of num
ber and also to generate evidence for their Portfolio. A

s w
ell

as undertaking tasks related to the three areas of evidence required, students are also required to undertake a substantial and com
plex activity. This w

ill involve
students obtaining and interpreting inform

ation, using this inform
ation w

hen carrying out calculations and explaining how
 the results of the calculations m

eet the
purpose of the activity.

K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

N
3.1

Plan and interpret inform
ation from

tw
o different types of sources,

including a large data set.

1, 2, 3, 4, 5,
6

Students are required to plan how
 to obtain and use the inform

ation required. They should obtain
relevant inform

ation (w
hich m

ay be from
 a large data set of over 50 item

s) using appropriate
m

ethods.
B

usiness planning in M
odule 3 provides an opportunity to com

bine statistics from
 surveys w

ith
secondary data. Students w

ill need to interpret the inform
ation they collect in order to decide w

hether
their plan is viable. The activity should be broken dow

n by students into a series of tasks, including
sources of inform

ation and issues of accuracy. Through this, they w
ill be able to dem

onstrate the
requirem

ents for N
3.2 and N

3.3. The relationship betw
een trade and grow

th in M
odule 3 also

provides another vehicle for this item
.

N
3.2

C
arry out m

ulti-stage calculations
to do w

ith:
a 

am
ounts and sizes

b 
scales and proportions

c 
handling statistics

d 
rearranging and using form

ulae.
Y

ou should w
ork w

ith a large data
set on at least one occasion.

1, 2, 3, 4, 5,
6

Students m
ust carry out their calculations, w

hich could relate to volum
es, pow

ers, averages, form
ulae,

etc, and show
 their m

ethods of w
orking. They m

ust show
 how

 they have checked results and
corrected their w

ork as necessary. A
n investigation into m

arket share and the spectrum
 of com

petition
(M

odule 2) allow
s students to m

anipulate large data sets and use m
ulti-stage calculations. It w

ill not
m

eet all the criteria in this section but m
any of these are identifiable at other stages, eg through w

ork
on accounting and relevant ratios (O

ption 3), elasticity (M
odule 2) and general data interpretation.
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K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

N
3.3

Interpret results of your
calculations, present your findings
and justify your m

ethods. Y
ou m

ust
use at least one graph, one chart
and one diagram

.

1, 2, 3, 4, 5,
6

O
n the basis of their findings, students m

ust select appropriate m
ethods of presentation, using as

appropriate charts, diagram
s and tables. They should draw

 relevant conclusions from
 their findings.

Students should indicate w
hy they have chosen a particular approach and identify possible sources of

error in their w
ork and how

 this w
ork relates to the purpose of the activity undertaken. The product of

the opportunities identified for N
3.1 and N

3.2 w
ould deliver this outcom

e. Students’ Portfolio w
ork

w
ould also contain m

any exam
ples.

bîáÇ
Éå

ÅÉ

Student evidence for application of num
ber could include copies of student’s plans; records of inform

ation obtained; justification of m
ethods used; records of

calculations show
ing m

ethods used; reports of findings.
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For the com
m

unication key skill students are required to hold discussions and give presentations, read and synthesise inform
ation and w

rite docum
ents. Students w

ill
be able to develop all of these skills through an appropriate teaching and learning program

m
e based on this specification.

K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

C
3.1a

C
ontribute to a group discussion

about a com
plex subject.

1 2, 3, 4, 5,
6

M
any of the topics in this specification are suitable as the basis of a group discussion. The discussion

m
ust be about a com

plex subject. This m
ay be based on a num

ber of ideas, som
e of w

hich m
ay be

abstract, very detailed and/or sensitive. Specialist vocabulary m
ay be used in the discussion. D

uring
the discussion students should m

ake clear and relevant contributions and develop points and ideas
w

hilst listening and responding sensitively to others. They should also create opportunities for others
to contribute as appropriate.
O

ne exam
ple m

ight be a discussion based on research into m
arket failure (M

odule 2). Students should
investigate areas of the topic such as poverty, changing patterns, governm

ent policy and discuss their
findings in the light of other people’s contributions.

C
3.1b

M
ake a presentation about a

com
plex subject, using at least

one im
age to illustrate com

plex
points.

1, 2, 3, 4, 5,
6

Follow
ing a period of research, students could be given the opportunity to present their findings to the

rest of the group. D
uring the presentation students should speak clearly and use a style that is

appropriate to their audience and the subject. The presentation should have a logical structure that
allow

s the audience to follow
 the sequence of inform

ation and ideas. The presentation should include
an appropriate range of techniques such as: the use of exam

ples to illustrate com
plex points, audience

experience used to involve the audience, tone of voice varied, etc
W

here appropriate, im
ages should be used both to illustrate points and to help engage the audience.

Im
ages could include charts and diagram

s, pictures, m
aps, etc A

t least one im
age should be used to

illustrate and help convey a com
plex point.

O
ne exam

ple m
ight be a presentation based on a survey and research into a particular business

(M
odule 1), such as C

arphone W
arehouse. It could focus on people’s expectations of the business and

provide an initial overview
 of the course.
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K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

C
3.2

R
ead and synthesise inform

ation
from

 tw
o extended docum

ents
about a com

plex subject.
O

ne of these docum
ents should

include at least one im
age.

1, 2, 3, 4, 5,
6

Students w
ill have a num

ber of opportunities to read and synthesise inform
ation from

 tw
o extended

docum
ents. For exam

ple, as part of their preparation for the discussion and presentation of a com
plex

subject, students w
ill need to carry out prelim

inary research. A
lso, as students undertake research for

their coursew
ork they w

ill need to refer to and synthesise inform
ation from

 a variety of sources.
Extended docum

ents m
ay include textbooks and reports and articles of m

ore than three pages. A
t

least one of these docum
ents should contain an im

age from
 w

hich students can draw
 appropriate and

relevant inform
ation. Students w

ill need to select and read m
aterial that contains relevant inform

ation.
From

 this inform
ation they w

ill need to identify accurately and com
pare the lines of reasoning and

m
ain points from

 the text and im
ages. Students w

ill then need to synthesise this inform
ation into a

relevant form
 – eg for a presentation, discussion or an essay.

This could be exem
plified by a case study designed to investigate rivalry in business (M

odule 3). The
case of V

irgin and B
A

, for exam
ple, provides opportunities to use books and new

spapers as w
ell as

w
eb sources to build an argum

ent.
C

3.3
W

rite tw
o different types of

docum
ents about com

plex
subjects.
O

ne piece of w
riting should be an

extended docum
ent and include at

least one im
age.

1, 2, 3, 4, 5,
6

Students are required to produce tw
o different types of docum

ent. A
t least one of these should be an

extended docum
ent, for exam

ple a report or an essay of m
ore than three pages.

The docum
ent should have a form

 and style of w
riting w

hich is fit for both its purpose and the
com

plex subject m
atter covered. A

t least one of the docum
ents should include an appropriate im

age
that contains and effectively conveys relevant inform

ation. Specialist vocabulary should be used
w

here appropriate and the inform
ation in the docum

ent should be clearly and coherently organised,
eg through the use of headings, paragraphs, etc
Students should ensure that the text is legible and that spelling, punctuation and gram

m
ar are

accurate.
O

ne exam
ple m

ight be the identification of factors w
hich create a com

petitive environm
ent (M

odule
4). This could be based on students considering the im

age of a depressed area and thinking about the
factors that could bring com

petitiveness to it. The piece of w
riting w

ould need to include an
interpretation of the im

age in order to analyse how
 the situation could be changed. It m

ight also
include data and other graphical inform

ation to aid the explanation.
A

 second piece could be draw
n from

 other m
odules and w

ould represent w
riting for a different

purpose.

bîáÇ
Éå

ÅÉ

Student evidence for com
m

unication could include tutor observation records; preparatory notes; audio/video tapes, notes based on docum
ents read; essays.
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Students w
ill have num

erous opportunities to use inform
ation technology. The internet, C

D
 R

O
M

, etc could be used to collect inform
ation. D

ocum
ents can be

produced using relevant softw
are and im

ages m
ay be incorporated in those docum

ents. Early drafts of docum
ents could be E-m

ailed to tutors for initial com
m

ents
and feedback. For this key skill, students are required to carry out at least one ‘substantial activity’. This is defined as ‘an activity that includes a num

ber of related
tasks, w

here the results of one task w
ill affect the carrying out of the other’s. The activity should generate evidence for all three areas of evidence required in Part B

of the IT unit.

In addition, students w
ill be able to use inform

ation technology to generate evidence for the com
m

unication key skill. For exam
ple, the extended docum

ent w
ith

im
ages, required for C

3.3, could be generated using appropriate softw
are.

K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

IT3.1
Plan and use different sources to
search for, and select, inform

ation
required for tw

o different
purposes.

1, 2, 3, 4, 5,
6

Students w
ill need to plan, and docum

ent, how
 they are to use IT as part of the activity, including

how
 they w

ill search for and incorporate relevant inform
ation from

 different electronic sources. These
m

ay include the internet and C
D

 R
O

M
. Inform

ation selected m
ust be relevant and of the appropriate

quality.
A

n exam
ple m

ight be an investigation of the current position of the econom
y in the business cycle

(M
odule 3). This can include the use of data to detect changes in econom

ic variables and the internet
for inform

ation about how
 business and governm

ent view
 the econom

ic environm
ent and future

trends. This contrasts w
ith the use of the internet to search for inform

ation about the dispute betw
een

V
irgin and B

A
 over com

petition issues (M
odule 3).

IT3.2
Explore, develop and exchange
inform

ation and derive new
inform

ation to m
eet tw

o different
purposes.

1, 2, 3, 4, 5,
6

Students are required to bring together, in a consistent form
at, their selected inform

ation and use
autom

ated routines as appropriate: for exam
ple, using icons and m

acros to generate standard form
s of

lists, tables, im
ages, etc Students should sort and group the inform

ation generated, produce graphs
and charts if appropriate, to allow

 them
 to draw

 conclusions. For exam
ple, students could be w

orking
tow

ards giving a presentation based on their findings. Inform
ation could be presented in handouts

and/or as part of an autom
ated slide show

. Early drafts could be E-m
ailed to their tutor for feedback,

or could be stored on a shared drive for access by others.
Students could collect data from

 their ow
n research to create a database that could be interrogated to

establish M
aslow

’s hierarchy (M
odule 1). The collection of data about a group of com

panies could be
used to identify the degree of com

petitiveness in a m
arket (M

odule 4). This could form
 the

foundation of w
ork on contestability. The developm

ent of break-even charts and accounts also
requires these skills (M

odules 1, 2, 3).
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K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

IT3.3
Present inform

ation from
 different

sources for tw
o different purposes

and audiences.
This w

ork m
ust include at least

one exam
ple of text, one exam

ple
of im

ages and one exam
ple of

num
bers.

1, 2, 3, 4, 5,
6

In presenting inform
ation students w

ill need to develop a structure w
hich m

ay involve the
m

odification of tem
plates, the application of page num

bers, dates, etc Tutors m
ay provide early

feedback on layout, content and style that w
ill result in form

atting changes (early drafts should be
kept as portfolio evidence).
The final form

at should be suitable for its purpose and audience, eg A
S coursew

ork, O
H

Ts/handouts
for a presentation, etc Each w

ould need to use appropriate techniques suitable for the appropriate
audience, eg w

ord processing, presentation softw
are, desk-top publishing.

The docum
ent should have accurate spelling (use of spell-checker) and have been proof-read.

bîáÇ
Éå
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Student evidence for inform
ation technology could include:

• 
tutor observation records

• 
preparatory plans

• 
print-outs w

ith annotations

• 
draft docum

ents.
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To achieve this key skill, students are required to carry out at least tw
o com

plex activities. Students w
ill negotiate the overall objective of the activity w

ith others and
plan a course of action. Initially the com

ponent tasks of the activity, and their relationships, m
ay not be im

m
ediately clear. W

ithin the activity, the topics covered
m

ay include ideas that m
ay be som

e or all of the follow
ing: detailed, abstract, unfam

iliar, sensitive. D
uring the activity the student m

ust w
ork in both group-based

and one-to-one situations.

K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

W
O

3.1
Plan com

plex w
ork w

ith others,
agreeing objectives,
responsibilities and w

orking
arrangem

ents.

1, 2, 3, 4, 5,
6

Students could w
ork in groups of six to eight and be required to investigate a given topic. Initial w

ork
w

ill require identification of and agreeing of objectives and planning how
 to m

eet these, including
any necessary action and resources required. The group needs to agree responsibilities and w

orking
arrangem

ents. A
n enterprise activity in w

hich the students learn about the process of adding value
w

ill require group activity and therefore planning.
The use of a ‘trial’ to raise questions for debate requires students to plan to w

ork together both in the
research process and for the event. A

 m
onopoly trial (M

odule 4) is an appropriate topic and can draw
on the M

M
C

 w
ebsite. Form

 groups to locate and collect statistics on a chosen topic. A
ctivities can be

based around m
ost groupw

ork w
ith a clearly defined outcom

e, especially for coursew
ork units. The

process has to be w
ell planned and m

onitored to ensure that appropriate considerations are m
ade and

evidence is generated. The groups need to plan and listen to view
s, and identify targets and action,

explaining w
hy this w

ill help achieve targets. They need to consider alternatives and suggest
im

provem
ents in effectiveness. They need to identify w

orking arrangem
ents, be clear about

responsibilities and check on com
m

unications and support. They need to organise tim
e and resources

and w
ork to deadlines. G

roups m
ust agree on safe w

orking m
ethods and w

here to get support. They
also need to provide inform

ation on progress and changes and describe the benefits of w
orking

together.
W

O
3.2

Seek to establish and m
aintain

cooperative w
orking

relationships over an extended
period of tim

e, agreeing changes
to achieve agreed objectives.

1, 2, 3, 4, 5,
6

Students could produce a report describing targets, organisation, w
orking m

ethods and outcom
es.

They need to show
 how

 targets, responsibilities and w
orking arrangem

ents w
ere agreed, how

 they
confirm

ed their understanding of targets and how
 they provided feedback in order to overcom

e
difficulties and to report on progress of w

ork. Students w
ill need to plan and organise their w

ork
effectively so that they m

eet agreed deadlines and m
aintain appropriate w

orking relationships.
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K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

W
O

3.3
R

eview
 w

ork of others and
agree w

ays of im
proving

collaborative w
ork in the future.

1, 2, 3, 4, 5,
6

O
nce the w

ork is com
pleted, the full group needs to review

 outcom
es against the agreed objectives. In

doing this they should identify factors that have influenced the outcom
e and agree on the w

ays in
w

hich the activity could have been carried out m
ore effectively. Students need to produce a report

describing targets, organisation, w
orking m

ethods and outcom
es. They need to show

 how
 targets,

responsibilities and w
orking arrangem

ents w
ere agreed, how

 they confirm
ed their understanding of

targets and how
 they provided feedback and obtained feedback from

 others.

bîáÇ
Éå
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Student evidence for w
orking w

ith others could include:

• 
tutor observation records

• 
preparatory plans

• 
records of process and progress m

ade

• 
evaluative reports.
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To achieve this key skill students w
ill need to carry out tw

o study-based learning activities and tw
o activity-based learning activities. The specification w

ill provide
opportunities for students to undertake study-based learning. O

ne of the study-based learning activities m
ust contain at least one com

plex task and periods of self-
directed learning. A

ctivities that generate evidence for this skill should take place over an extended period of tim
e, eg three m

onths. O
ver the period of the activity

students should seek and receive feedback, from
 tutors and others, on their target setting and perform

ance. A
ny substantial project w

ork (including coursew
ork)

w
ould be a suitable study-based learning activity and m

ay be used to generate evidence for this key skill.

K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

LP3.1
A

gree targets and plan how
these w

ill be m
et over an

extended period of tim
e, using

support from
 appropriate people.

1, 2, 3, 5, 6
The Portfolio provides a context for this key skill. Students should plan how

 they are to produce their
coursew

ork and set targets for an individual piece of w
ork taking, the tim

e available and the ease of
collection of inform

ation into account. This w
ill include setting realistic dates and targets and

identification of potential problem
s and alternative courses of action. This w

ill be determ
ined w

ith
advice from

 others, eg their tutor.

LP3.2
Take responsibility for your
learning by using your plan, and
seeking feedback and support
from

 relevant sources, to help
m

eet targets.

Im
prove your perform

ance by:
• 

studying a com
plex subject

• 
learning through a com

plex
practical activity

• 
further study or practical
activity that involves
independent learning.

1, 2, 3, 5, 6
The plan w

hich has been established in 3.1 should be m
onitored in term

s of tim
e and achievem

ent.
U

sing feedback and support as appropriate prioritise action, m
anage tim

e effectively and revise the
plan as necessary. U

se new
 learning m

ethods to im
prove perform

ance and adapt those used before to
m

eet new
 dem

ands.
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K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

LP3.3
R

eview
 progress on tw

o
occasions and establish evidence
of achievem

ents, including how
you have used learning from
other tasks to m

eet new
dem

ands.

1, 2, 3, 5, 6
Students should review

 their ow
n progress and the quality of their learning and perform

ance,
including factors that have affected the outcom

e. They should identify targets m
et, providing

evidence of achievem
ents from

 relevant sources. They should identify w
ith others, eg their tutor,

w
ays for im

proving their perform
ance.

bîáÇ
Éå
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Student evidence for im
proving ow

n learning and perform
ance could include tutor records; annotated action plans; records of discussions; learning log; w

ork
produced.
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For this key skill, students are required to apply their problem
-solving skills to com

plex activities. They need to show
 that they can recognise, explore and describe

problem
s, generate w

ays of solving problem
s, im

plem
ent options and check w

hether the problem
 has been solved.

K
ey skill portfolio evidence requirem

ent
A

S/A
m

odule
O

pportunities for developm
ent or internal assessm

ent

PS3.1
Explore a com

plex problem
,

com
e up w

ith three options for
solving it and justify the option
selected for taking forw

ard.

1, 2, 3, 5, 6
Students w

ill need to identify the problem
 and explore its m

ain features and agree standards that have
to be m

et to show
 successful resolution of the problem

. This key skill is best addressed through the
Portfolio. Students carry out at least four Portfolio pieces during the A

dvanced G
C

E course. The
questions they pose should be practical and it should be possible to w

ork to a conclusion. The
problem

 should be clearly recognised and sub-divided for assessm
ent purposes. It should be possible

to consider a variety of m
ethods for tackling the problem

, in order to justify the m
ethod selected to

take forw
ard.

PS3.2
Plan and im

plem
ent at least one

option for solving the problem
,

review
 progress and revise your

approach as necessary.

1, 2, 3, 5, 6
The im

plem
entation of the chosen option w

ill need to be planned and perm
ission gained to im

plem
ent

it. Im
plem

entation of the plan should involve full use of support and feedback from
 others, w

ith
progress review

s and alterations to the plan as necessary.

PS3.3
A

pply agreed m
ethods to check

if the problem
 has been solved,

describe the results and review
your approach to problem
solving.

1, 2, 3, 5, 6
Students are required to agree m

ethods to check that the problem
 has been solved w

ith an appropriate
person, eg tutor. These m

ethods should be applied accurately, and a report or presentation should be
used to describe the results. The chosen approach and actions should be review

ed. A
lternative

m
ethods should be exam

ined.

bîáÇ
Éå
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Student evidence for problem
 solving could include description of the problem

; tutor records and agreem
ent of standards and approaches; annotated action plans;

records of discussions; descriptions of options; records of review
s.
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